NORTHEAST COMMUNITY SCHOOL DISTRICT
K-12 Lau (EL) Plan for Serving English Learners (ELs)
(September, 2015)
Lau Leadership Team Members: District Administrator Diane Schumacher, Building Administrator
Alicia Christiansen, Equity Coordinator Jim Cox, EL Teacher Deborah Goslin, Classroom/Content
Teacher Emily Jackson, Counselor Bryce Bielenberg
Lau Plan
The district plan designed to meet the instructional needs of English Learners (ELs) is referred to as the
Lau Plan (Lau v. Nichols, 1974). The Lau Plan must be collaboratively written by the K-12 team
identified above and must include the following required critical elements:
I.

Lau Plan Goals
A. English language development goals
1. Increase the percentage of ELs making growth in language acquisition as measured by the
ELPA21
2. Increase the percentage of ELs attaining or reaching full proficiency as measured by ELPA21
B. Academic achievement goals
1. Make Adequate Yearly Progress (AYP) in reading and math as measured by the staterequired content assessments according to targets established by Title III
C. Cross-cultural goals
1. Educate Northeast staff about ELs cultural and linguistic background.
2. Provide ELs with the same opportunity as their peers to participate in all district programs
and activities.
3. Inform parents in their native language (to the extent possible)
4. Consider cultural influences (ie. religious holidays, special celebrations, customs) when
developing and enforcing district policy (Appendix A: Sample Questions to Ask Families to
Learn about their Culture)

II. Identification and Placement of ELs in a Language Instruction Education Program (LIEP)
A. Home Language Survey (Appendix B: Home Language Survey-IA)
1. All families are asked to complete a Home Language Survey during new student registration.
The Home Language Survey used is Form A from www.TransAct.com as required by state
guidance. The Home Language Survey is provided to parents in a language they can
understand (to the extent possible). Each school secretary in the district has been trained by
the District Curriculum Director in how to administer the Home Language Survey at new
student registration. Families registering children will be assisted in completing documents
and registration materials on-site as needed. If home language assistance is necessary in order
to secure accurate data, every reasonable attempt will be made to provide this support. The
district is prepared to conduct oral or native language interviews in the student’s home
language with those adults who may not have sufficient English or literacy skills to complete
a survey written in English. Each building secretary will screen and forward a copy of all
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Home Language Surveys that indicate a home language other than English to the district’s
building principals and ELL Coordinator. Completed Home Language Surveys are
maintained in the students cumulative files.
B. State approved language proficiency placement assessment
1. For any student whose Home Language Survey indicates a language other than English, an
assessment of English Language Proficiency will be completed within the first thirty days of
the student’s arrival or, if the child enters after the beginning of the school year, within two
weeks. The district will use the state-approved English language proficiency placement
assessment TELPA (Tennessee English Language Proficiency Assessment) The screener
assessment is administered by the district ELL Coordinator who is trained in administration
and scoring. The completed assessment is maintained in the student’s cumulative folder. It is
the responsibility of the building principal to ensure that this is completed within the
mandated timelines. (Beginning the 2016-17 school year, the district will use the state
approved ELPA21 screener.)
2. Training in how to give the TELPA was completed by the ELL Coordinator. She will also
attend training to be able to administer the ELPA21 screener prior to the fall of 2016 and a
copy of her certificate for completion of this training will be maintained in her personnel file.
C. Placement of ELs in appropriate LIEP
1. In addition to the English Language Proficiency Assessment, an assessment of academic
skills in relation to the student’s grade or age level will be completed. The ELL coordinator
will administer the academic assessments in the areas of reading and mathematics.
Appropriate reading assessments are those on the Iowa Department of Education’s list of
Approved Literacy Assessments for grades K-6. The district is currently utilizing the FAST
assessment suite to measure literacy in grades K-5. Literacy for grades 6-12 and math for
grades K-12 will be assessed using the AIMSweb screening probes. In addition, students’
academic skills will be assessed in their native language when possible.
2. Data will be collected by the ELL coordinator and reviewed for new ELs, including the
results from the English language proficiency assessment, assessment of academic skills and
other pertinent data including prior student records, teacher interview, parent information,
teacher observation, referral, student grades, and/or informal assessment. The ELL
Coordinator will lead the Lau Leadership team’s review of the student’s data. If the student is
non-English proficient or limited English proficient in any of the English language
development subtests (speaking, listening, reading, and writing) and there is evidence from
the Lau leadership team data review that he/she will not be successful in the regular
classroom because of language background, the student is identified for the LIEP. Each EL
student’s English proficiency level, grade level, and educational and language background
are considered by the Lau team and teacher(s) of EL student to determine which LIEP
services are appropriate.
D. Parental notification of student eligibility for LIEP (Appendix C. Notification of English
Language Program Eligibility and Appendix D: Notification of English Language Program
Placement)
1. When a student is identified for the LIEP, parents are notified no later than 30 calendar days after the
beginning of the school year, or within two weeks of a child being placed in a language instruction
program (if a student enrolls after the beginning of the year) through a Notification of English
Language Program Eligibility form and a Notification of English Language Program Placement form.

These forms are distributed in a language most easily understood (found on TransAct).
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Parents will continue to receive the Notification of English Language Program Placement form each
year their child is eligible for the LIEP.

2. Parental Notification will include:
a. Reasons for identification
b. Child’s level of English language development
c. Method of instruction
d. How the program will meet the educational strength and needs of the student
e. How the program will help the student learn English
f. The program’s specific exit requirements
g. How the program meets the objective of the IEP of a student with a disability
h. Information regarding the parents’ right to refuse or withdraw their child from the LIEP
3. The ELL Coordinator is responsible for ensuring that parents are notified within the
mandated time frame. A copy of the parent notification letter will be maintained in the
student’s cumulative folder.
E. Process for waiving students from LIEP (Appendix E: Withdrawal/Denial of Enrollment)
a. If parent refuses or withdraws their child from the LIEP, a meeting will be held with the
parents to explain the process and discuss recommendations, concerns, and potential
outcomes. This will be documented through a Program Withdrawal/Denial of Enrollment
form and a copy of this signed form will be maintained in the student’s cumulative folder.
b. A plan will then be developed by the ELL coordinator and Lau team to provide support
within the classroom setting to ensure mastery of English and academic achievement.
The student will continue to be assessed annually and a plan developed to ensure mastery
of English and academic achievement until the student reaches the English proficiency
score on the ELPA 21assessment.
III. Description of the LIEP
A. LIEP program goals
1. Increase the percentage of ELs making growth in language acquisition as measured by the
ELPA21
2. Increase the percentage of ELs attaining or reaching full proficiency as measured by ELPA21
3. Make Adequate Yearly Progress (AYP) in reading and math as measured by the staterequired content assessments according to targets established by Title III
B. Description of the state-approved LIEP model(s) and the process to place students (Appendix F:
Process and Procedures for Delivery of LIEP services chart)
1. The LIEP service offered at Northeast in grades K-12 is considered an “English as a Second
Language Program.” By definition English as a Second Language (ESL) is a program of
techniques, methodology, and special curriculum designed to teach ELs English language
skills, which may include listening, speaking, reading, writing, study skills, content
vocabulary, and cultural orientation. Further, ESL instruction is usually in English with little
use of native language.
2. Each EL student’s English proficiency level, grade level, and educational and language
background are considered to determine the EL program services appropriate for EL
students. This is based on collaboration between the ELL coordinator/teacher and the
teacher(s) that serve the students to determine times, dates, and delivery of ELL services to
the ELs by the ELL teacher and para-educator.
3. ELs services are pull out or push in, delivered in individual or small group settings. Northeast
has a certified ELL coordinator/teacher and a para-educator trained in ELL strategies by the
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C.

D.

E.

F.

G.

ELL coordinator who works with EL students. The para-educator will provide review and
support of skills needed to reach and/or exceed grade level standards
4. At all other times the student receives instruction in the general education environment
ensuring access to the Common Core Curriculum and ELP standards. The ELL teacher and
the general education teacher and the ELL para-educator will collaborate for a minimum of
60 minutes per month to align instruction materials, curriculum, and appropriate strategies
and accommodations given the student’s level of English proficiency. This collaboration will
be documented by the ELL coordinator.
Annual parental notification of continuing placement and procedure for waiving services
Appendix D Annual Parent Notification of Placement Letter, Appendix E: Withdrawal/Denial of
Enrollment)
1. Each parent receives an explanation by the ELL coordinator and/or interpreter of the Parent
Notification and Placement Letter. This includes an explanation of the parents’ right to refuse
services or withdraw their child from the LIEP. These forms will be completed annually until
the child meets the exit criteria. In addition see Section II part D of this Lau Plan for more
detailed information on parent notification process and Section II part E for more information
on the LIEP waiver process. All notification and waiver forms will be filed in the students’
cum file by the ELL coordinator. The ELL coordinator will make sure that the notifications
of and waivers for EL services are given to/explained to parents within the state time
framework.
Highly qualified staff (ESL endorsement)
1. The district requires that the teacher delivering LIEP maintain an ESL endorsement and that
all teachers delivering Iowa Core content instruction to ELs meet the qualifications for highly
qualified teacher.
Designated administrator oversight for LIEPs
1. It is the responsibility of the building administrator in each of Northeast’s school s (Diane
Schumacher, Northeast Elementary, Alicia Christensen, Northeast Middle/High School) to
ensure that adequate and appropriate language instruction and support is provided to all
students eligible for LIEP services.
Access to Iowa Core and English Language Proficiency Standards
1. The ELP standards correspond to CCR standards for English, Language arts, Mathematics
and science. Teachers have access to and training on Iowa common core through local
professional development provided in concert with the Area Education Agency. In the fall of
2015 a comprehensive toolkit of six online training modules that focus on how to implement
the ELP Standards in the classroom will be available through the Department of Eucation.
Staff will be instructed by the ELL coordinator on how to apply the ELP standards to their
planning and instruction. Currently all staff have access to the ELP Standards through
www.ELPA21.org and are given a grade band proficiency level 1-5 poster for easy access to
the ELP standards. (Appendix G: ELP Standards)
2. Staff who work with EL’s will collaborate with ELL coordinator/teacher no less than 60
minutes per month.
Curriculum and Supplemental Resources
1. Northeast is unique in that it has a small number of ELL students. Curriculum and resources
will depend on each EL student’s English proficiency level, grade level, and educational and
language background. These are considered when deciding which curriculum and
supplemental resources are appropriate. As need arise, the district will purchase and modify
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instructional materials that are appropriate to the needs of the learner and goals of the
instructional programs. The district curriculum director, Diane Schumacher, and the ELL
coordinator, Deborah Goslin, will work with the ELL AEA consultant, Terri Hansen-Blair, to
help select supplemental instructional resources for EL’s. The curriculum needs will be
reviewed annually with the district Curriculum Director.
IV. Process to Provide Meaningful Access to all Co-curricular and Extracurricular Programs
A. Process in place for identifying and serving gifted/talented (GT) ELs
1. The Iowa Department of Education requires that there be multiple selection criteria for
identifying gifted and talented students from the total population which includes EL’s. The
multiple criteria used to identify students for gifted/talented programs at Northeast includes
academic achievement data, thinking and reasoning assessment data, verbal, non-verbal and
qualitative assessment data, teacher input, and classroom observations. Additional data may
include demonstrating a high level of skills in comparison with other ELs who have been in
the U.S for the same length of time.. Staff are also referred to “Identifying Gifted and
Talented English Language Learners” at www.iowa.gov.
2. The school districts gifted evaluation and testing procedures do not screen out EL students
because of their limited English proficiency when participation in a particular gifted program
does not require proficiency in English.
B. Process in place for identifying and serving ELs in special education
1. During the Child Find process the evaluation team gathers evidence from multiple data
sources to determine if the child’s educational performance and progress discrepancy are or
are not the result of limited English proficiency. The evaluation team reviews the relevant
information through RIOT (Review, Interview, Observe, and Test) methods to rule out
whether a child’s performance difficulties are primarily the result of cultural differences or
limited language proficiency.
2. The evaluation team considers the child’s unique linguistic variables. The team determines a
child’s unique linguistic variables by comparing the child’s performance to peers with similar
linguistic backgrounds. If the performance is similar to peers of the same linguistic
background, than the team determines the child’s needs are not likely due to a disability
requiring special education. The team uses other sources of data to corroborate this finding.
3. When conducting the evaluation and the family’s primary language is not English, the
parents are interviewed in their native language. The team determines if the child’s deficits
are present in both English and the primary language. It only constitutes as a disability if the
problem presents in both English and the individual’s primary language. The evaluation team
uses data from multiple sources to rule out language and acculturation as the primary reason
for the performance deficit(s). Evaluation teams consider the following during the evaluation
process:
a. The materials and methods used in the evaluation process are nondiscriminatory.
b. Assessments or other evaluation activities are administered in the child’s primary
language whenever possible
c. During the intervention process the child’s linguistic variables are taken into
consideration
d. The child’s language aptitude is measured in areas such as interpersonal communication
skills, cognitive academic language proficiency, etc.
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e. Based on the information gathered the team is able to rule out language as the primary
factor in the child’s performance and progress.
4. If limited English proficiency is ruled out as the primary factor in the child’s performance
and progress, and the child meets eligibility criteria, then the IEP team determines if specially
designed instruction is needed to meet the child’s identified needs. If a child qualifies for
special education services, the IEP team considers the child’s language needs as the IEP is
developed.
C. Process in place for identifying and serving ELs in any other district programs (i.e., Title I,
Reading Recovery, At-Risk, career and technical programs, counseling services, Advanced
Placement, International Baccalaureate courses, performing and visual arts, athletics, clubs,
honor societies, etc.)
1. All students, including EL’s, in Northeast School District are given equal opportunities to
participate in all programs or activities in the school district. Information about the special
programs or activities will be provided to the EL student and parents in the same manner as
non EL students. The information will be provided (when possible) in a language most easily
understood, either written or orally. The building principals and ELL coordinator will
communicate information about ELs to program and activity coordinators at the beginning of
and throughout the school year. (For example, in a coaching situation, the need for
explaining directions clearly, helping parents understand about physicals and where to get
one, etc.)
V. Ongoing, Embedded EL Professional Development for Staff who Support ELs
A. District and building administrators
1. The district Curriculum Director and ELL Coordinator attend Title III professional
development opportunities provided by the AEA to ensure timely and accurate understanding
and implementation of all ELL requirements. Administrators are given current information
on EL students’ progress, resources used, and successful strategies that work with EL’s in
increasing their proficiency in reading writing, listening, and speaking and in their academic
achievement goals by the ELL coordinator. The ELL coordinator collaborates with the
building principals on best practices for English language learners and gives them the support
needed to be knowledgeable of the LIEP. Discussion will be held with all administrators
about the ELPA21 assessment and screener, and the ELP goals and how they will be used to
guide instruction and planning. Administrators will take part in AEA professional
development. Administrators and staff will be made aware of cultural information and
considerations of EL families served in the district.
B. LIEP staff (certified & support)
1. The ELL teacher attends conferences, trainings, and classes related to ELL including the
Language and Culture Conference, Q-TEL training, and AEA ELL professional
development. She also engaged in professional readings and webinars to further her
knowledge of ELL instruction and shares them with appropriate staff. The ELL
coordinator/teacher will attend workshops and/or complete professional development
modules in order to be able to administer the ELPA21 assessment and screener. She will also
be trained on interpreting the results of the assessment and screener. Helping other staff to
implement the ELP standards to guide instruction and planning will be part of her ongoing
training.
C. Content and classroom teachers
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1. All teaching staff and administrators who serve ELL students receive in-service that
addresses ELL issues on an on-going basis and receive information about conferences,
workshops, academies, training sessions, and specialized classes that address ELL issues.
2. In the fall of 2015 a comprehensive toolkit of six online training modules that focus on how
to implement the ELP Standards in the classroom will be available. Staff will be instructed
by the ELL coordinator on how to apply the ELP standards to their planning and instruction.
Teachers will receive in-service on how to interpret scores from the ELPA 21 assessment and
screener. There will be ongoing collaboration between staff that serve EL’s on instructional
strategies for EL’s to improve English proficiency and academic skills. Teachers will be
made aware of cultural considerations and information of the families they serve. Currently
all staff have access to the ELP Standards through ELPA21.org and given a grade band
proficiency level 1-5 poster for easy access to the ELP standards.
D. Paraprofessionals
1. Para-educators who work directly with ELs collaborate weekly with the ELL coordinator to
learn new strategies and techniques that will support the EL students learning of content
standards and further their development of English proficiency.
E. Building/district support staff (e.g., instructional coaches, curriculum coordinators, counselors,
etc.)
1. As stated previously, in-service training is provided for all staff involved in the educational
process of ELs including information on the LIEP process. In-services will be held regarding
the new ELPA21 and the ELP standards. All educational and appropriate school personnel
receive in-service training regarding instructional techniques and modifications for EL
students, with continuing training provided according to district’s Comprehensive School
Improvement Plan. Staff who serve ELL students receive in-services that address ELL issues
on an on-going basis and receive information about conferences, workshops, academies,
training sessions, and specialized classes that address ELL issues. A record of professional
development will be maintained by the ELL coordinator.
VI. Annual English Language Proficiency Assessment (ELPA21) Administration
A. Annual training to appropriate staff
1. All English Learners (including those students whose parents have waived/refused services)
will be evaluated annually with a standardized English language development instrument
recommended by the state of Iowa. The state will begin using the ELPA21 in the spring of
2016 to measure growth.
2. Training in how to give the ELPA21 assessment to students will be completed by the ELL
Coordinator in the fall of 2015 and a copy of her certificate for completion of this training
will be maintained in her personnel file.
B. Dissemination of scores to stakeholders
1. Student scores from the ELPA21 will be shared with parents, teachers and para educators of
EL’s, the Lau Team, and building administrators by the ELL coordinator within 30 days of
the score receipt. A copy of the results will be filed in the student’s cumulative folder.
C. Appropriate training to interpret results to staff
1. The ELL coordinator and district administrators will participate in training to understand how
to interpret these scores and will provide training as needed to all other stakeholders once
each year when the results are received. Currently they have been trained in how to interpret
the TELPA and I-ELDA scores, and will participate in ELPA21 training upon availability.
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D. Utilization of assessment results to guide instruction and programming
1. The Lau team and teachers of EL’s will utilize the results for instructional and programmatic
decisions. ELPA21’s assessment system measures growth in English language proficiency
based on the newly developed English Language Proficiency (ELP) Standards. The ELPA
was adopted as the state assessment as it provides valuable information that informs
instruction and facilitates academic proficiency. As the EL coordinator completes
professional development on the ELPA21 information will be shared with teachers of EL’s
and the Lau team on effective ways to use the results to guide instruction and programming.
VII. LIEP Exit Criteria
A. LEIP exit criteria beginning in 2015-2016
1. To be considered for exit of the LIEP, a student must:
a. Achieves the required score for proficiency on ELPA21
b. Scores proficient on district-wide and/or state-wide assessments, such as Iowa
Assessments or other district-wide assessment if Iowa Assessment is not available
c. Meets both the above criteria in the same school year.
B. LIEP exit procedures
1. Exit Criteria and Procedure
a. If the student meets the above exit criteria, then the ELL coordinator will bring the
information to the district Lau team. The team will utilize the data to make the
recommendation to exit a student from LIEP services. This change is communicated to
parents through an ELL Student Exit Letter in a language most understandable to parents
to the extent possible, and a copy is maintained in the student’s cumulative file.
(Appendix H: ELL Student Exit)
b. The building secretary under the direction of the building principal will change the
student coding to "exited" so the student does not continue to generate unwarranted
funding. District data personnel responsible for entering data should refer to Iowa
Department of Education’s Data Dictionary.
c. The required two-year monitoring progress described in section VIII begins after a
student is exited.
VIII. Monitoring Procedures
A. Monitoring procedures in place after students exit the program
1. Deborah Goslin, ELL coordinator, will be responsible for giving the student monitoring form
(Appendix I: Student Monitoring Form) each semester to the appropriate classroom teacher,
content area teachers, counselor, and support teachers to complete. This form includes
district wide assessment scores, alternative assessments scores, current grade, teachers’
comments, and GPA (for high school). Monitoring will continue for two years after the EL
student has exited the LIEP program. The ELL coordinator will share the forms with the Lau
team during a meeting at the beginning of the new semester. This meeting will be
documented in the Lau Team minutes.
B. LIEP re-entry procedures in place
1. If the Lau Team decides that the student’s monitoring form indicates the exited EL student is
struggling academically, the Lau Team, teachers and staff who contributed to the monitoring
form, and the EL student’s parent will meet to decide the assistance or support the student
needs be academically successful. The EL’s parents will provided notice of this meeting in
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their native language (if possible) and invited to attend. If the parents do not attend, they will
be notified in the same manner as to the decision made.
2. One of the decisions can be for the student to reenter the ELL program. If the student is
reentered into the ELL program, then the secretary at the building, under the principal’s
guidance, will mark the student as ELL (refer to Iowa Department of Education’s Data
dictionary). Parents, as in the initial entry into the LIEP, have the right to refuse the service.
In that instance, the Lau team and school district staff still has the responsibility to assure
measures be put in place to help the student academically and document this plan. The ELL
coordinator with be responsible to ensure the implementation of the plan.
IX. LIEP Evaluation
A. LIEP evaluation which includes evidence regarding progress toward meeting Lau Plan LIEP
goals in both English language development and academic achievement:
1. Annually the Lau Team will meet to analyze growth according to the three identified goals in
English language development and academic achievement as indicated below:
a. English language development goals
i. Increase the percentage of ELs making growth in language acquisition as measured
by the ELPA21 [AMAO-1]
ii. Increase the percentage of ELs attaining or reaching full proficiency as measured by
ELPA21 [AMAO-2]
b. Academic achievement goals
i. Make Adequate Yearly Progress (AYP) in reading and math as measured by the staterequired content assessments according to targets established by Title III [AMAO-3]
2. In addition, every three years the Lau Team will utilize the ELL District Self Study Guide to
conduct and overall program evaluation. The results of this evaluation will be shared with
the School Improvement Advisory Committee for their input and to determine
recommendation for changes. (Appendix J: District Self Study Guide)
X. APPENDIX
A. Sample Questions to Ask Families to Learn about their Culture
B. Home Language Survey-IA
C. Notification of English Development Program Eligibility
D. Annual Parent Notification of Placement Letter
E. Withdrawal/Denial of Enrollment
F. Processes and Procedures for Delivery of LIEP services chart
G. ELP Standards
H. ELL Student Exit
I. Student Monitoring Form
J. District Self Study Guide
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Tool 4.7.1

Sample Questions to Ask Families to Learn about Their Culture
and Their Views on Parent Involvement
1. Please describe what schools are like in the country you come from.
• At what age do children start school? Stop going to school?
• Do you have elementary, middle, and high schools?
• What is a day like in the school?
• What time do classes start and end? Is there recess? Lunch? Breakfast?
• What subjects do the students study?
• Do they do independent work or work as a group?
• How does the teacher teach (e.g., lecture, project-based, small groups)?
• What are the teachers called?
• Is attendance mandatory? Until what age?
• Is there homework? How often? How much?
• What are the rules the children must follow? What happens if they break the rules?
• Are there report cards? How often?
• How do you find out how your child is doing in school?
• What does it mean to be successful in school in your country?
• What are children expected to learn in school?
• What do parents want their children to learn in school? What are your
dreams/expectations for your child?
•
•
2. What are the big differences between schools in the country from which you came and
schools in Iowa?
3. How do parents help the teachers? What is their role in helping a child learn?
4. How can the schools help your children be successful? What do you want or expect
from the schools?
5. What kind of information do you want from the teacher? The school? What would help
you?
6. What is the best way to give you this information? To whom should we give the
information?
7. What do you do to help your child do well in school? What would you like to do? How
can parents and teachers work together to help the child do well in school?
8. What would help the teacher/school better understand your child and your family?
9. What can the teacher/school do to help you feel more comfortable contacting us?
Working with your child at home? Coming to school?
Funding provided by U.S. Department of Education through the Parent Information Resource Center Program (U310A060012)
Iowa Statewide Parent Information Resource Center © 2006 – Permission granted to copy and use
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Northeast Community School District
HOME LANGUAGE SURVEY
Student Name: ____________________________________________ Birth Date: ___________________ Sex: ❏ Male

❏ Female

Parent/Guardian Name: ________________________________________________________________________________________
Address: ____________________________________________________________________________________________________
Home Telephone: __________________________________________ Work Telephone: ____________________________________
School: __________________________________________________ Grade: ______________________ Date: ________________
1.

2.

❏

Was your child born in the United States?

Yes

❏ No

If yes, in which state?

___________________________________

If no, in what other country?

___________________________________

Has your child attended any school in the United States
for any three years during their lifetime?

❏

If yes, please provide school name(s), state, and dates attended:
Name of School ____________________________________________
Name of School ____________________________________________
Name of School ____________________________________________

Yes

❏ No

State ________ Dates Attended________________
State ________ Dates Attended________________
State ________ Dates Attended________________

3.

What language is spoken by you and your family most of the time at home?

___________________________________

4.

If available, in what language would you prefer to receive
communication from the school?

___________________________________

5.

Is your child’s first-learned or home language anything other than English?

❏

Yes

❏ No

If you responded “Yes” to question number 5 above, please answer the following questions:
6.

What language did your child learn when he/she first began to talk?

___________________________________

7.

What language does your child most frequently speak at home?

___________________________________

8.

What language do you most frequently speak to your child?

(Father) ___________________________________
(Mother) ___________________________________

9.

Please describe the language understood by your child. (Check only one)
A. ❏
Understands only the home language and no English.
B. ❏
Understands mostly the home language and some English.
C. ❏
Understands the home language and English equally.
D. ❏
Understands mostly English and some of the home language.
E. ❏
Understands only English.
______________________________________________
Parent or Guardian's Signature

___________________________________
Date

OFFICE USE ONLY
Student ID #

Date Distributed

00NCLB-B1 (Rev. 04/13 - IA)

Date Received

© 2013 TransACT Communications, Inc.
235061

Northeast Community School District
Student Race and Ethnicity Reporting
Student Name: _____________________________________________ Date Form Completed: ___________________
Date of Birth: ______________________________________________ ❏ Male
Person Completing This Form:

❏

Parent/Guardian

❏

Student

❏

❏

Female

Other: __________________________

The U.S. Department of Education has implemented new standards for school districts to report student race and ethnicity.
Your answers to the following will be held strictly confidential and data will be used only in the aggregate.
1.

Is your child of Hispanic, Latino, or Spanish ethnicity:
❏ Yes
❏ No
Includes persons of Cuban, Mexican, Puerto Rican, South or Central American, or other Spanish culture or origin.

If you answered “Yes” to question #1, you may also check one or more of the racial categories in question #2. If you
answered “No”, please check one or more of the following racial categories.
2. Racial Categories:
❏

American Indian or Alaska Native
Origins in any of the original peoples of North, Central, and South America who maintain a tribal
affiliation or community attachment.

❏

Asian
Origins in any of the original peoples of the Far East, Southeast Asia, or the Indian subcontinent for
example Cambodia, China, India, Japan, Korea, Malaysia, Pakistan, Philippine Islands, Thailand, and
Vietnam.

❏

Black or African American
Origins in any of the black racial groups of Africa

❏

Native Hawaiian or Other Pacific Islander
Origins in any of the original peoples of Hawaii, Guam, Samoa, or other Pacific Islands.

❏

White
Origins in any of the original peoples of Europe, the Middle East, or North Africa.

Please complete the entire form and return it to:
Name: __________________________________________________________ Phone Number: __________________
Address: ____________________________________ City: _______________ State: _____________ Zip: ________

00NCLB-B1 (04/13 - IA)

© 2013 TransACT Communications, Inc.
235061

Northeast Community School District
Determination of Student Eligibility
For English Language Development Program Placement
Name of Student: ________________________________________________________________Date: _______________________
School: ________________________________________________________________________Grade: ______________________
Dear Parent/Guardian:
When your child registered for school, a Home Language Survey was completed and indicated that a language other than English is
spoken by your child or in the home. Based on this information, the school assessed your child to determine their eligibility for
placement in an English language development program. As a result, we:
❒
❒

recommend an English language development program for your child.
do not recommend an English language development program for your child.

To determine our recommendation, we tested your child’s English language abilities in:
❒
❒

speaking

❒

reading

❒

writing

❒

listening and understanding.

and used other information, such as prior education and social experiences; written recommendations and observations by
current and previous instructional school staff; Eligibility Placement Committee meeting; mastery of basic skills in English and
their home language; and/or grades from current or previous years.

Based on your child’s language abilities in English, your child will be placed in the following program:
❒ a regular grade level classroom with instruction in English.
❒ an English language development program as described on, “Notification of English Language Development Program
Placement”, that is either attached or will be shared with you in the near future.
❒ Other: ______________________________________________________________________________________________ .
We feel this program will help your child meet high academic grade level standards and graduation requirements. Please sign below
where indicated and return this notice to your child’s school.
Thank you for your interest in the quality of your child’s education. Please contact us if you have any questions.
______________________________________________
Name

_____________________________________________
Title

______________________________________________
Telephone Number

_____________________________________________
Email Address

Eligibility Placement Committee (if applicable):
Name: __________________________ Signature: _______________________ Title: _______________________ Date: ________
Name: __________________________ Signature: _______________________ Title: _______________________ Date: ________
Name: __________________________ Signature: _______________________ Title: _______________________ Date: ________
Name: __________________________ Signature: _______________________ Title: _______________________ Date: ________

Parent/Guardian: Please complete the section below and return the entire form to your child’s school.
Name of Parent/Guardian: ____________________________________ Signature: _________________________________________
Telephone Number: _________________________________________ Email Address: _____________________________________
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Northeast Community School District
Notification of English Language Development Program Placement
❒ Initial Placement
❒ Continuing Placement
Name of Student: ___________________________________________________________ Date: __________________________
School Location: ____________________________________________________________________________________________
Dear Parents:
Based on your child’s English proficiency test scores and level of academic achievement, we are pleased to inform you that your child
will receive instruction in our district’s English language development program. The goal of our English language development
program is to help your child learn English so that she/he will be able to meet age appropriate academic standards for grade promotion
and graduation. The high school graduation rate for students participating in an English language development program is ______%. If
your child has a disability and an Individualized Education Program (IEP), improvement in his/her ability to speak and write in English
will help meet the objectives of their IEP. Please note that your student was identified as having a primary language other than English
on the home language survey and, therefore, is required to participate in the assessment of English language proficiency using the
following state and district adopted test(s):
❒ ____________________________________________________________________________
(Test used to measure level of English proficiency)

❒ ____________________________________________________________________________
(Test used to measure level of English proficiency)

❒ ____________________________________________________________________________
(Test used to measure level of English proficiency)

Level of English Proficiency: ____________________________________________________________
If applicable, your child’s level of academic achievement was measured using the following test(s):
❒ ____________________________________________________________________________
(Test used to measure level of academic achievement)

❒ ____________________________________________________________________________
(Test used to measure level of academic achievement)

❒ ____________________________________________________________________________
(Test used to measure level of academic achievement)

Level of Academic Achievement:_________________________________________________________
The method of instruction used in your child’s English language development program is:
____
____
____
____
____

Bilingual: Instruction provided in both English and your child’s home language
Transitional Bilingual: Instruction provided mostly or all in English adapted to student’s level
Content-based English Language Learner (ELL)/English as a Second Language (ESL): Instruction is provided in
English only and adapted to student’s level
Pull-out ELL/ESL: Student leaves his/her English-only classroom during the day for ELL/ESL instruction
Other: ______________________________________________________________________________________________

Your child’s program _____ is _____ is not the district’s only English language development program. Additional information about
your child’s program and other district language programs, if available, is attached.
Please contact the person below or ___________________________________ if you would like to request: (a) immediate removal of
your child from the English language development program; (b) options available for your child if you decline enrollment or would like
another method of instruction; or (c) assistance in selecting other district programs or instructional methods, if available.
Name: ________________________________________________

Title: ____________________________________________

Telephone Number: ______________________________________

Email Address: ____________________________________
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Northeast Community School District
Description of District English Language
Development Program(s)
The goal of each of the district’s English language development programs is to help your child learn English
and meet age-appropriate academic achievement standards for grade promotion and graduation. Each program
identifies the educational strengths and needs of your child using instructional methods described below. It is
anticipated your child will continue in an English language development program for _____ years or until
he/she is able to successfully transition to a full day schedule that is not tailored for limited English
proficient students.
Your Child’s Program: _______________________________________________________________________
Instructional Method(s):
_________________________________________________________________________________________
_________________________________________________________________________________________
Program Content for Meeting State Proficiency:
_________________________________________________________________________________________
_________________________________________________________________________________________
Native Language Used in Instruction:
____ Yes
____ No
English Language Used in Instruction:
____ Yes
____ No
Program Exit Criteria:
_________________________________________________________________________________________
_________________________________________________________________________________________
Description of Other Available Program(s):
_________________________________________________________________________________________
Instructional Method(s):
_________________________________________________________________________________________
_________________________________________________________________________________________
Program Content for Meeting State Proficiency:
_________________________________________________________________________________________
_________________________________________________________________________________________
Native Language Used in Instruction:
____ Yes
____ No
English Language Used in Instruction:
____ Yes
____ No
Program Exit Criteria:
_________________________________________________________________________________________
_________________________________________________________________________________________
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Northeast Community School District
Request for English Language Development
Program Withdrawal/Denial of Enrollment

Date: _____________________
Dear Parents:
You have indicated that you do not want your child enrolled in an English language development program or
that you would like a change in your student’s English language development program or placement. Although
we are offering a program we feel is the most appropriate for your child’s level of English proficiency, you have
the right to (a) request removal of your child from the program, (b) decline to enroll your child in such a
program, or (c) choose another program or method of instruction, if available.
If you have chosen (a), (b) or (c) listed in the previous paragraph, please complete and sign the bottom of this
form and return it to your child’s school.
Thank you.
-------------------------------------------------------------------------------------------------------------------------------------

Northeast Community School District
Request for English Language Development
Program Withdrawal/Denial of Enrollment
I, _________________________ (parent/guardian) of _________________________ (student) have been
informed of my right to decline to have my child enrolled in the English language development program offered
by the school or district. I have been informed of other district language programs or methods of instruction, if
available, and request the following action be taken on behalf of my child:
______ Do not enroll my child in an English language development program.
______

Withdraw my child from the program offered by the school.

______ Enroll my child in another program or method of instruction, if available.

________________________________________
Signature of Parent/Guardian

_________________________
Date
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Process and Procedures for Delivery of LIEP Services
NEW STUDENT REGISTERS
All students complete Home Language Survey (HLS)

IA Code
281.60.3

A Language other than English is in the Child’s Background?

YES

Completed within
first 30 days of
school year or
within 2 weeks
if students enter
after the start of
the year.
(NCLB, Sec. 3302(d))

NO
To Determine Eligibility for Supplemental
Language Services, the District:

HLS Filed in
Student’s
Cumulative
Folder

1. Assesses English Language Proficiency
2. Assesses Academic Skills

Iowa Code
281-60.3(1)b

3. Collects Pertinent Data

Is Student Limited English Proficient?

NO

NCLB
Sec. 3302(a)2

YES

Parents
Decline
Enrollment
in LIEP
Program

Preliminary Program Placement Recommendation
& Parent Notification

LEAs must ensure
that limited English
proficient children
master English and
meet the same
standards for
academic
achievement as all
other children.

Placement in Program with Highly Qualified Teacher

1.
2.
3.
4.

Iowa Code
281-60.3(2)

OBSERVATION AND ASSESSMENT
Ongoing Assessment of Progress
Adjust Services as Needed
ELs Participate in District-Wide Assessments
Annual ELPA21 Testing

(NCLB, Sec. 3202)

Students Tested
Annually with
ELPA21 Until
Attaining Exit
Criteria

Mainstream
Instructional
Program

NCLB, Sec.
3302

EXIT FROM LIEP PROGRAM
1. Achieves the required score for proficiency on ELPA21
2. Scores proficient on district-wide and state-wide assessments
in Reading and Math
3. Meets both of the above criteria in the same school year

NCLB, Sec.
1111(b)(3)
(c)(xi)I
NCLB, Sec.
3113(b)(3)(D)
Iowa Code
281-60.3(3)b4

MONITORING
1. District monitors exited students for 2 years
to ensure the ELs’ sustained academic progess
2. Completed by a certified, licensed educator
3. Re-entry into program is possible, when
appropriate
Source: Lisa Wymore and Annalisa Miner, AEA 267 - based on Educating Iowa’s ELL’s; NCLB Act of 2001. Updated 5/15

English Language Proficiency Assessment for the 21st Century (ELPA21)

Oregon Enhanced Assessment Grant

English Language Proficiency Standards: At A Glance
Updated December 22, 2014
Table of Contents
Kindergarten
ELP Standards: At A Glance…1
Grade 1
ELP Standards: At A Glance…2
Grade Band 2-3
ELP Standards: At A Glance…3
These English Language Proficiency standards illuminate the social and academic uses of
language inherent in – and needed to fully access – the new, language-rich college-andcareer-ready content standards. The standards articulate these language dimensions and
target uses in progressions that teachers, parents and students themselves can understand
and act together on to foster beginning level English language learners (ELLs) “inclusion
readiness,” identify intermediate level ELLs’ “challenge zone,” and recognize more advanced
level ELLs’ readiness for removal of specialized scaffolds and supports.1
The ELP standards focus on the “shift from how language and literacy instruction has often
been approached both in mainstream English Language Arts (ELA) and in separate courses for
ELLs, such as English Language Development (ELD).2” Teachers of all disciplines will be
instructed on how to apply the ELP standards to their planning and instruction by focusing on
the critical language, knowledge about language, and skills using language that are in collegeand career- ready standards and that are necessary for the ELLs to be successful in school.

Grade Band 4-5
ELP Standards: At A Glance…4
Grade Band 6-8
ELP Standards: At A Glance…5
Grade Band 9-12
ELP Standards: At A Glance…6

The ELP standards focus on the language needed to access college- and- career-ready
standards in English Language Arts (ELA) and Literacy, Mathematics, and Science rather than
supporting ELLs’ development of English language proficiency in a manner that is
decontextualized from the general education curriculum.
Proficiency levels 1 through 5 describe targets for student performance by the end of each
ELP level at a particular point in time. Students may demonstrate a range of abilities within
each ELP level. The linear progressions in this document are done for purposes of
presentation and understanding; actual second language acquisition does not necessarily
occur in a linear fashion within or across proficiency levels. A student’s learning expectation
should be seen as a continuum of development; therefore an English language proficiency
level identifies a particular stage of English language development (e.g. “a student at Level 1
or a student whose listening performance is at Level 1”).
For assistance with professional development to assist teachers transition instruction to
these new ELP standards, please see links on the English Language Proficiency Standards
webpage.
Footnotes:
1Stanford

University. (2012). Policy Statement From the Understanding Language Initiative. Stanford, CA
http://108.166.93.97/sites/default/files/u11/The%20Purpose%20of%20English%20Language%20Proficienc
y%20Standards_FINAL.pdf
2Strategic Initiative: English Language Proficiency Standards Professional Learning Grant (January 2, 2014).
Page 10.

Type of information found in this document:
1. One page posters for kindergarten, grade 1, grade band 2-3, grade band 4-5, grade band 6-8, and grade band 9-12
2. The 10 standards are detailed for each grade band by proficiency levels 1-5
Purpose/Uses for this document:
1. To provide teachers with a grade band pull-out for their desk or wall to familiarize themselves with the ELP standards
2. Districts may choose to ask teachers to highlight the proficiency describing the ELL’s current status.
3. Title III coordinators, district instructional coaches, department chairs, and others, may use this to identify responsibility
for instruction of the standards throughout schools and districts, in both ELD classrooms, and ELA/literacy, mathematics,
science, and other content and career-focused classrooms.

These English Language Proficiency (ELP) Standards were collaboratively developed with CCSSO, West Ed, Stanford University
Understanding Language Initiative and the states in the ELPA21 Consortium.
Special Thanks to Oregon Department of Education for developing the ELP Standards At A Glance resource.

Kindergarten: English Language Proficiency (ELP) Standards At A Glance
ELP Standard

By the end of each English language proficiency level, an ELL can . . .
Level 1

K.1

An ELL can . . .
construct meaning from
oral presentations and
literary and
informational text
through gradeappropriate listening,
reading, and viewing.

K.5

K.4

K.3

K.2

An ELL can . . .
participate in gradeappropriate oral and
written exchanges of
information, ideas, and
analyses, responding to
peer, audience, or
reader comments and
questions.
An ELL can . . .
speak and write about
grade-appropriate
complex literary and
informational texts and
topics.
An ELL can . . .
construct gradeappropriate oral and
written claims and
support them with
reasoning and
evidence.
An ELL can . . .
conduct research and
evaluate and
communicate findings
to answer questions or
solve problems.

K.6

An ELL can . . .

K.7
K.8

Level 3

determine the meaning
of words and phrases in
oral presentations and
literary and
informational text.

An ELL can . . .

make accurate use of
standard English to
communicate in gradeappropriate speech and
writing.

Level 5

with prompting and support
(including context and visual aids),
use an increasing range of
strategies to:

with prompting and support
(including context and visual aids),
use a wide range of strategies to:

 identify some key words
and phrases

 identify main topics
 ask and answer questions
about key details

 identify main topics
 answer questions about key
details or parts of stories
 retell events
from read-alouds, picture books,
and oral presentations.

 identify main topics
 answer questions about key details
 retell familiar stories

from read-alouds and oral
presentations of information
or stories.

from read-alouds and oral
presentations.

from read-alouds and oral
presentations.

 listen with limited
participation in short
conversations
 respond to simple yes/no
and some wh- questions

 participate in short
conversations
 respond to simple yes/no
and wh- questions

 participate in short
conversations
 follow some rules for
discussion
 respond to simple yes/no and
wh- questions

 participate in conversations and
discussions
 ask and answer simple questions
 follow increasing number of rules
for discussion

 participate in conversations and
discussions
 ask and answer questions
 follow rules for discussion

about familiar topics.

about familiar topics.

about familiar topics.

about a variety of topics.

about a variety of topics.

 communicate simple
information or feelings

 communicate simple
information or feelings

 communicate information or
feelings

 tell or dictate simple messages

 make simple oral presentations
 compose short written texts

about familiar topics or
experiences.

about familiar topics,
experiences, or events.

about familiar topics,
experiences, or events.

about a variety of topics,
experiences, or events.

about a variety of topics,
experiences, or events.

 express a feeling or opinion

 express an opinion or
preference

 express an opinion or
preference

 express an opinion or preference

about a familiar topic

about a familiar topic or story

about a variety of topics or stories

about a variety of topics or stories

showing limited control.

showing emerging control.

showing developing control.

showing increasing control.

showing increasing control.

with prompting and support
from adults,

with prompting and support
from adults,

with prompting and support
from adults,

with prompting and support from
adults,

with prompting and support from
adults,

 recall information from
experience or from a
provided source.

 recall information from
experience or use
information from a provided
source to answer a question.

 recall information from
experience or use information
from provided sources to
answer a question

 recall information from
experience or use information
from provided sources to answer
a question

 recall information from experience
or use information from provided
sources to answer a question

showing developing control.

showing increasing control.

showing increasing control.

[Standard introduced at Level 4.]

with prompting and support,

with prompting and support,

from read-alouds, picture books, and
oral presentations.

 express an opinion or preference

about a familiar topic

[Standard introduced at Level
4.]

[Standard introduced at Level
4.]

 identify a reason an author or
speaker gives to support a point.

 show a developing awareness of
the difference between
appropriate language for the
playground and language for the
classroom.

[Standard introduced at Level
4.]

[Standard introduced at Level
4.]

[Standard introduced at Level 4.]

with prompting and support
(including context and visual
aids),

with prompting and support
(including context and visual
aids),

with prompting and support
(including context and visual
aids),

with prompting and support
(including context and visual aids),

 recognize the meaning of
some frequently occurring
words and phrases

 answer questions to help
determine the meaning of
some words and phrases

 answer and sometimes ask
questions about the meaning of
words and phrases

in simple oral presentations
and read-alouds about familiar
topics, experiences, or events.

in simple oral presentations and
read-alouds about familiar
topics, experiences, or events.

 recognize the meaning of a
few frequently occurring
words
in simple oral presentations
and read-alouds about
familiar topics, experiences, or
events.
[Standard introduced at Level
3.]

[Standard introduced at Level
3.]

create clear and
coherent gradeappropriate speech and
text.

An ELL can . . .

Level 4

with prompting and support
(including context and visual
aids), use a developing set of
strategies to:

adapt language choices
to purpose, task, and
audience when
speaking and writing.
An ELL can . . .

K.9

 identify a few key words

Level 2
with prompting and support
(including context and visual
aids), use an emerging set of
strategies to:

analyze and critique the
arguments of others
orally and in writing.
An ELL can . . .

K.10

with prompting and support
(including context and visual
aids), use a very limited set of
strategies to:

with support (including
context and visual aids),
 recognize and use a small
number of frequently
occurring nouns and verbs
 understand and respond to
simple questions.

with support (including visual
aids, context),

 show awareness of differences
between informal (“playground
speech”) and language appropriate
to the classroom
 use some words learned through
conversations, reading, and being
read to.
with prompting and support
(including context and visual aids),
 answer and ask questions about
the meaning of words and phrases

in simple oral presentations and
read-alouds about a variety of
topics, experiences, or events.

in simple oral presentations and
read-alouds about a variety of
topics, experiences, or events.

with support (including visual aids,
context),

with support (including visual aids),

 retell several events from
experience or a familiar story

 retell a simple sequence of
events from experience or a
familiar story

with developing control of some
frequently occurring linking
words (e.g., and, then).

with increasingly independent
control of frequently occurring
linking words.

with support (including context
and visual aids),

with support (including context
and visual aids),

with support (context and visual
aids),

 recognize and use frequently
occurring nouns, verbs, and
short phrases
 respond to yes/no and whquestions
 produce a few simple
sentences

 recognize and use frequently
occurring regular plural nouns,
verbs, and prepositions
 use and respond to question
words
 produce simple sentences

 recognize and use frequently
occurring regular plural nouns,
verbs, and prepositions
 use and respond to question
words;
 produce and expand simple
sentences

in shared language activities.

in shared language activities.

in shared language activities.

ELP Standards At a Glance
Special thanks to Oregon Department of Education for developing this resource.

 identify appropriate reasons an
author or speaker gives to
support main points.

 retell a short sequence of events
from experience or a familiar
story, with a beginning, middle,
and end
using frequently occurring linking
words.

with increasing independence,
 use frequently occurring regular
plural nouns, verbs, prepositions,
and question words
 ask and answer interrogatives
(wh-questions)
 produce and expand simple
sentences
in shared language activities.

Grade 1: English Language Proficiency (ELP) Standards At A Glance
ELP Standard

By the end of each English language proficiency level, an ELL can . . .
Level 1

1.1

An ELL can . . .
construct meaning from
oral presentations and
literary and informational
text through gradeappropriate listening,
reading, and viewing.

1.3

1.2

An ELL can . . .
participate in gradeappropriate oral and
written exchanges of
information, ideas, and
analyses, responding to
peer, audience, or reader
comments and questions.
An ELL can . . .
speak and write about
grade-appropriate
complex literary and
informational texts and
topics.

1.4

An ELL can . . .
construct gradeappropriate oral and
written claims and
support them with
reasoning and evidence.

1.5

An ELL can . . .
conduct research and
evaluate and
communicate findings to
answer questions or solve
problems.

1.7

1.6

An ELL can . . .
analyze and critique the
arguments of others orally
and in writing.
An ELL can . . .

Level 3

Level 4

with prompting and support
(including context and visual
aids), use a very limited set of
strategies to:
 identify a few key words

use an emerging set of
strategies to:
 identify key words and
phrases

use a developing set of strategies
to:
 identify main topics,
 answer questions about key
details
 retell some key details or events

use a wide range of strategies to:

from read-alouds, picture
books, and oral presentations.

from read-alouds, simple
written texts, and oral
presentations.

from read-aloud texts, simple
written texts, and oral
presentations.

use an increasing range of strategies
to:
 identify main topics
 ask and answer questions about an
increasing number of key details
 retell familiar stories or episodes of
stories
from read-alouds, written texts, and
oral presentations.

 listen to short conversations
 respond to simple yes/no
and some wh- questions

 participate in short
conversations
 take turns
 respond to simple yes/no and
wh- questions

 participate in short discussions,
conversations, and short written
exchanges
 follow rules for discussion
 ask and answer simple questions

about familiar topics.

about familiar topics.

about familiar topics.

 participate in discussions,
conversations, and written
exchanges
 follow rules for discussion
 ask and answer questions
 respond to the comments of others
 make comments of his or her own
about a variety of topics and texts.

 participate in extended discussions,
conversations, and written
exchanges
 follow rules for discussion
 ask and answer questions
 build on the comments of others
 contribute his or her own comments
about a variety of topics and texts.

determine the meaning of
words and phrases in oral
presentations and literary
and informational text.

An ELL can . . .

including a few descriptive details,

from read-alouds, written texts, and
oral presentations.

 communicate simple
messages

 deliver short simple oral
presentations
 compose short written texts

about familiar topics or
experiences.

about familiar topics,
experiences, or events.

about familiar topics, stories,
experiences, or events.

about a variety of texts, topics,
experiences, or events.

about a variety of texts, topics,
experiences, or events.

 express a preference or
opinion

 express an opinion

 express an opinion
 give a reason for the opinion

 express opinions
 give a reason for the opinion






about familiar topics or
experiences.

about familiar topics,
experiences, or events.

about familiar stories, experiences,
or events.

about a variety of texts topics,
experiences, and events.

about a variety of texts, topics,
experiences, or events.

with prompting and support
from adults,
 participate in shared
research projects
 gather information
 label information

with prompting and support
from adults,
 participate in shared research
projects
 gather information
 summarize some key
information

with prompting and support from
adults,
 participate in shared research
projects
 gather information
 summarize information

with prompting and support from
adults,
 participate in shared research
projects
 gather information
 summarize information
 answer a question

with prompting and support from
adults,
 participate in shared research
projects
 gather information
 summarize information
 answer a question

from provided sources
showing limited control.

from provided sources
showing emerging control.

from provided sources
showing developing control.

from provided sources
showing increasingly independent
control.

from provided sources
showing independent control.

[Standard introduced at Level
2.]

with prompting and support,
 identify a reason an author or
a speaker gives to support a
point.

[Standard introduced at Level
3.]

 deliver oral presentations
 compose written texts

express opinions
introduce the topic
give a reason for the opinion
provide a sense of closure

 identify one or two reasons an
author or a speaker gives to
support the main point.

 identify reasons an author or a
speaker gives to support the main
point.

 identify appropriate reasons an
author or a speaker gives to support
the main point.

[Standard introduced at Level
3.]

 show a developing awareness of
the difference between
appropriate language for the
playground and language for the
classroom.

 show awareness of differences
between informal “playground
speech” and language appropriate to
the classroom
 use some words learned through
conversations, reading, and being
read to.

 shift appropriately between informal
“playground speech” and language
appropriate to the classroom most of
the time
 use words learned through
conversations, reading, and being
read to.

with prompting and support
(including context and visual
aids),

with prompting and support
(including context and visual
aids),

using sentence-level context and
visual aids,

using sentence context, visual aids, and
some knowledge of frequently
occurring root words and their
inflectional forms,

using context, some visual aids, and
knowledge of morphology (e.g., simple
inflectional endings such as -ed, -ing,
and some common prefixes),

 recognize the meaning of a
few frequently occurring
words and phrases

 answer and sometimes ask
simple questions to help
determine the meaning of
frequently occurring words
and phrases

 answer and sometimes ask
questions to help determine the
meaning of some less frequently
occurring words and phrases

 answer and ask questions to help
determine the meaning of less
common words, phrases, and simple
idiomatic expressions

 answer and ask questions to help
determine or clarify the meaning of
words, phrases, and idiomatic
expressions

in simple oral presentations
and read-alouds about familiar
topics, experiences, or events.
[Standard introduced at Level
2.]

in simple oral presentations and
read-alouds about familiar
topics, experiences, or events.
with support (including visual
aids and modeled sentences),

in oral presentations, read-alouds,
and simple texts about familiar
topics, experiences, or events.
with support (including modeled
sentences),

in oral presentations and written texts
about a variety of topics, experiences,
or events.

in oral presentations and written texts
about a variety of topics, experiences,
or events.

 retell an event
 present simple information

 retell (in speech or writing) a
simple sequence of events in the
correct order
 present simple information

 recount two or three events in
sequence
 present simple information about a
topic

 recount a more complex sequence of
events in the correct order
 introduce a topic
 provide some facts about a topic

with emerging control of some
frequently occurring linking
words.

with developing control of some
frequently occurring linking words
(e.g., and, so) and temporal words
(e.g., first, then).

with increasingly independent control
of some temporal words (e.g., next,
after),and some frequently occurring
linking words (and, so).

using temporal words to signal event
order and using frequently occurring
conjunctions (linking words or
phrases).

with support (including
context and visual aids),

with support (including visual
aids and sentences)

with support (including modeled
sentences),

 understand and use a small
number of frequently
occurring nouns and verbs,
 understand and use very
simple sentences
 respond to simple
questions.

 recognize and use frequently
occurring nouns, verbs,
prepositions, and
conjunctions (e.g., and, but,
or)
 produce simple sentences.

 use some singular and plural
nouns
 use verbs in the present and past
tenses
 use frequently occurring
prepositions and conjunctions
 produce and expand simple
sentences
in response to prompts.

 use an increasing number of singular
and plural nouns, and verbs
 use present and past verb tenses
with appropriate subject-verb
agreement
 use frequently occurring
prepositions and conjunctions
 produce and expand simple and
some compound sentences
in response to prompts.

 use singular and plural nouns with
matching verbs,
 use past, present, and future verb
tenses
 use frequently occurring
prepositions and conjunctions
 produce and expand simple and
compound sentences

1.9
1.10

make accurate use of
standard English to
communicate in gradeappropriate speech and
writing.

 identify main topics
 ask and answer questions about key
details
 retell stories, including key details

 communicate simple
information or feelings

create clear and coherent
grade-appropriate speech
and text.

An ELL can . . .

Level 5

using simple sentences and drawings
or illustrations,
 deliver short simple oral
presentations
 compose written texts

adapt language choices to
purpose, task, and
audience when speaking
and writing.

An ELL can . . .

1.8

Level 2

ELP Standards At a Glance
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in response to prompts.

Grade Band 2-3: English Language Proficiency (ELP) Standards At A Glance
ELP Standard

By the end of each English language proficiency level, an ELL can . . .
Level 1

use an increasing range of strategies
to:

use a wide range of strategies to:

 identify a few key words and
phrases

 identify some key words and
phrases
 identify the main topic or
message/lesson

 identify the main topic or
message
 answer questions
 retell some key details

from read-alouds, simple
written texts, and oral
presentations.
 listen to and occasionally
participate in short
conversations
 respond to simple yes/no
and some wh- questions.

from read-alouds, simple written
texts, and oral presentations.

from read-alouds, simple written
texts, and oral presentations.

 determine the main idea or message
 identify or answer questions about
some key details that support the
main idea/message
 retell a variety of stories
from read-alouds, written texts, and
oral presentations.

 determine the main idea or
message
 tell how key details support the
main idea
 retell a variety of stories
from read-alouds, written texts, and
oral communications.

 participate in short
conversations, discussions, and
written exchanges
 take turns
 respond to simple yes/no and
wh- questions

 participate in discussions,
conversations, and written
exchanges
 follow the rules for discussion
 ask and answer questions
 build on the ideas of others
 contribute his or her own ideas

 participate in extended discussions,
conversations, and written
exchanges
 follow the rules for discussion
 ask and answer questions
 build on the ideas of others
 express his or her own ideas

about familiar topics.

about familiar topics.

 participate in short discussions
and written exchanges
 follow the rules for discussion
 ask questions to gain
information or clarify
understanding
 respond to the comments of
others
 contribute his or her own
comments
about familiar topics and texts.

about a variety of topics and texts.

about a variety of topics and texts.

 communicate simple
information

 deliver simple oral
presentations
 compose written texts

 deliver short oral presentations
 compose written narratives
 compose informational texts

 deliver short oral presentations
 compose written narratives
 compose informational texts

with some details,
 deliver oral presentations
 compose written narratives
 compose informational texts

about familiar texts, topics,
experiences, or events.

about familiar texts, topics,
experiences, or events.

about familiar texts, topics,
experiences, or events.

about a variety of texts, topics,
experiences, or events.

about a variety of texts, topics,
experiences, or events.

An ELL can . . .

 express an opinion

 express an opinion

construct gradeappropriate oral and
written claims and
support them with
reasoning and evidence.

 express an opinion
 give one or more reasons for the
opinion

 introduce a topic
 express opinions
 give several reasons for the opinions

 introduce a topic
 express opinions
 give several reasons for the
opinions
 provide a concluding statement

about a familiar topic.

about a familiar topic or story.

about a familiar topic or story.

about a variety of topics.

about a variety of topics.

with prompting and support,
 carry out short individual or
shared research projects
 gather information from
provided sources
 label information.

with prompting and support,
 carry out short individual or
shared research projects
 recall information from
experience
 gather information from
provided sources
 record some
information/observations in
simple notes.
with prompting and support,
 identify a reason an author or a
speaker gives to support the
main point.

with prompting and support,
 carry out short individual or
shared research projects
 recall information from
experience
 gather information from
provided sources
 record information/
observations in orderly notes.

with prompting and support,
 carry out short individual or shared
research projects,
 recall information from experience
 gather information from multiple
sources
 sort evidence into provided
categories.

 tell how one or two reasons
support the main point an
author or a speaker makes.

 tell how one or two reasons support
the specific points an author or a
speaker makes.

 describe how reasons support the
specific points an author or a
speaker makes.

 recognize the meaning of
some words learned through
conversations, reading, and
being read to.

 show increasing awareness of
differences between informal
“playground speech” and
language appropriate to the
classroom
 use some words learned
through conversations, reading,
and being read to.

 compare examples of the formal
and informal use of English

 adapt language choices, as
appropriate, to formal and informal
contexts

 adapt language choices, as
appropriate, to formal and informal
contexts

 (at Grade 3), use an increasing
number of general academic and
content-specific words in
conversations and discussions.

 (at Grade 3), use a wider range of
general academic and contentspecific words in conversations and
discussions.

relying heavily on visual aids,
context, and knowledge of
morphology in his or her
native language,

using context, visual aids, and
knowledge of morphology in his
or her native language,

using context, some visual aids,
reference materials, and a
developing knowledge of English
morphology,

using context, some visual aids,
reference materials, and an increasing
knowledge of morphology (root words,
some prefixes),

 recognize the meaning of a
few frequently occurring
words, simple phrases, and
formulaic expressions

 ask and answer questions
about the meaning of
frequently occurring words,
phrases, and expressions

 determine the meaning of lessfrequently occurring words and
phrases, content-specific words,
and some idiomatic expression

 determine the meaning of lessfrequently occurring words and
phrases and some idiomatic
expressions
 (at Grade 3) some general academic
and content-specific vocabulary

in simple oral discourse, readalouds, and written texts
about familiar topics,
experiences, or events.
with support (including
context and visual aids), and
using non-verbal
communication,
 communicate simple
information about an event
or topic
 use a narrow range of
vocabulary and syntactically
simple sentences with
limited control.

in simple oral discourse, readalouds, and written texts about
familiar topics, experiences, or
events.
with support (including visual aids
and modeled sentences),

in oral discourse, read-alouds, and
written texts about familiar topics,
experiences, or events.

in oral discourse, read-alouds, and
written texts about a variety of topics,
experiences, or events.

 (at Grade 3), use a wide variety of
general and content-specific
academic words and phrases in
conversations or in short written
texts.
using context, reference materials,
and morphology (e.g., root words,
simple inflectional endings such
as -ed, -ing, and some common
prefixes),
 determine the meaning of lessfrequently occurring words,
phrases, some idiomatic
expressions
 (at Grade 3) some general
academic and content-specific
vocabulary
in oral presentations and written
texts about a variety of topics,
experiences, or events.

with support (including modeled
sentences),

with increasingly independent control,

with independent control,

 communicate simple
information about a topic
 recount two events in
sequence
 use frequently occurring linking
words (e.g., and, then) with
emerging control.

 present a few pieces of
information about a topic
 recount a short sequence of
events
 use common linking words (e.g.,
and, but, next, after) to connect
ideas or events with developing
control.

 introduce an informational topic
 present facts about the topic
 recount a sequence of events, using
temporal words (before, after, soon)
 use linking words (e.g., because,
and, also) to connect ideas or
events.

 introduce an informational topic
 present facts about the topic
 use temporal words to recount a
coherent sequence of events,
 use linking words (e.g., because,
and, also) to connect ideas and
events
 provide a concluding statement
about the topic.

with support (including
context and visual aids),

with support (including visual aids
and modeled sentences),

with support (including modeled
sentences),

 understand and use a small
number of frequently
occurring nouns and verbs
 respond to simple questions.

 recognize and use some
frequently occurring collective
nouns (e.g. group)
 recognize and use some
frequently occurring verbs,
adjectives, adverbs, and
conjunctions
 produce simple sentences in
response to prompts.

 use some collective nouns
 use the past tense of some
frequently occurring irregular
verbs
 use some frequently occurring
adjectives, adverbs, and
conjunctions
 produce and expand simple and
some compound sentences.

2-3.1

construct meaning from
oral presentations and
literary and informational
text through gradeappropriate listening,
reading, and viewing.

2-3.2

participate in gradeappropriate oral and
written exchanges of
information, ideas, and
analyses, responding to
peer, audience, or reader
comments and questions.

2-3.3
2-3.4

speak and write about
grade-appropriate
complex literary and
informational texts and
topics.

2-3.5

An ELL can . . .
conduct research and
evaluate and
communicate findings to
answer questions or solve
problems.

An ELL can . . .

2-3.6

Level 5

use a developing set of strategies
to:

An ELL can . . .

analyze and critique the
arguments of others orally
and in writing.
An ELL can . . .

2-3.7

Level 4

use an emerging set of strategies
to:

An ELL can . . .

adapt language choices to
purpose, task, and
audience when speaking
and writing.

An ELL can . . .

2-3.8

determine the meaning of
words and phrases in oral
presentations and literary
and informational text.

An ELL can . . .

2-3.9

Level 3

use a very limited set of
strategies to:

An ELL can . . .

create clear and coherent
grade-appropriate speech
and text.

An ELL can . . .

2-3.10

Level 2

make accurate use of
standard English to
communicate in gradeappropriate speech and
writing.

with prompting and support,
 use a few frequently
occurring words and phrases
to identify a point an author
or a speaker makes.
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 use collective nouns
 use the past tense of frequently
occurring irregular verbs
 use an increasing number of
adjectives, adverbs, and
conjunctions
 produce and expand simple,
compound, and (at Grade 3) a few
complex sentences.

 carry out short individual or shared
research projects,

 recall information from experience
 gather information from multiple
sources

 sort evidence into categories.

 use collective and commonly
occurring abstract nouns (e.g.
childhood)
 use the past tense of frequently
occurring irregular verbs
 use coordinating and commonly
used subordinating conjunctions,
adjectives, and adverbs
 produce and expand simple,
compound, and (at Grade 3) some
complex sentences.

Grade Band 4-5: English Language Proficiency (ELP) Standards At A Glance
By the end of each English language proficiency level, an ELL can . . .

ELP Standard
Level 1

4-5.1

An ELL can . . .
construct meaning from
oral presentations and
literary and informational
text through gradeappropriate listening,
reading, and viewing.

4-5.2

An ELL can . . .
participate in gradeappropriate oral and
written exchanges of
information, ideas, and
analyses, responding to
peer, audience, or reader
comments and questions.

Level 3

Level 4

use a very limited set of
strategies to:
 identify a few key words and
phrases

use an emerging set of
strategies to
 identify the main topic
 retell a few key details

Level 2

use a developing set of strategies to:
 determine the main idea or
theme, and
 retell a few key details
 retell familiar stories

use an increasing range of strategies to:
 determine the main idea or theme,
and
 explain how some key details support
the main idea or theme
 summarize part of a text

from read-alouds, simple
written texts, and oral
presentations.

from read-alouds, simple
written texts, and oral
presentations.

from read-alouds, simple written
texts, and oral presentations.

from read-alouds, written texts, and oral
presentations.

 participate in short
conversations
 participate in short written
exchanges
 actively listen to others
 respond to simple questions
and some wh- questions

 participate in short
conversations
 participate in short written
exchanges
 actively listen to others
 respond to simple questions
and wh- questions

 participate in short conversations
and discussions
 participate in short written
exchanges
 respond to others’ comments
 add some comments of his or her
own
 ask and answer questions

 participate in conversations and
discussions
 participate in written exchanges
 build on the ideas of others
 express his or her own ideas
 ask and answer relevant questions
 add relevant information and
evidence

about familiar topics.

about familiar topics and
texts.

about familiar topics and texts.

about a variety of topics and texts.

 communicate simple
information

 deliver short oral
presentations
 compose written texts
about familiar texts, topics, and
experiences.

including a few details,
 deliver short oral presentations
 compose written narratives or
informational texts
about familiar texts, topics, and
experiences.

including some details,
 deliver short oral presentations
 compose written narratives or
informational texts
about a variety of texts, topics, and
experiences.

including details and examples to
develop a topic,
 deliver oral presentations
 compose written narrative or
informational texts
about a variety of texts, topics, and
experiences.

4-5.3

An ELL can . . .
speak and write about
grade-appropriate
complex literary and
informational texts and
topics.

4-5.5

4-5.4

An ELL can . . .
construct gradeappropriate oral and
written claims and
support them with
reasoning and evidence.
An ELL can . . .
conduct research and
evaluate and
communicate findings to
answer questions or solve
problems.

4-5.6

An ELL can . . .

about familiar texts, topics,
events, or objects in the
environment.

4-5.7
4-5.8

determine the meaning of
words and phrases in oral
presentations and literary
and informational text.

An ELL can . . .

4-5.9

create clear and coherent
grade-appropriate speech
and text.

4-5.10

An ELL can . . .
make accurate use of
standard English to
communicate in gradeappropriate speech and
writing.

 participate in extended
conversations and discussions
 participate in extended written
exchanges
 build on the ideas of others
 express his or her own ideas clearly
 pose and respond to relevant
questions
 add relevant and detailed
information using evidence
 summarize the key ideas expressed
about a variety of topics and texts.

 construct a simple claim
about a familiar topic
 give a reason to support the
claim.

 construct a claim about familiar
topics
 introduce the topic
 provide a few reasons or facts to
support the claim.

 construct a claim about a variety of
topics
 introduce the topic
 provide several reasons or facts to
support the claim
 provide a concluding statement.

 construct a claim about a variety of
topics
 introduce the topic
 provide logically ordered reasons or
facts to support the claim
 provide a concluding statement.

 recall information from
experience
 gather information from a
few provided sources
 label some key information.

 recall information from
experience
 gather information from
provided sources
 record some information.

 recall information from
experience
 gather information from print and
digital sources to answer a
question
 identify key information in orderly
notes.

 recall information from experience
 gather information from print and
digital sources to answer a question
 record information in organized notes,
with charts, tables, or other graphics,
as appropriate
 provide a list of sources.

 recall information from experience
 gather information from print and
digital sources
 summarize key ideas and
information in detailed and orderly
notes, with graphics as appropriate
 provide a list of sources.

 identify a point an author or
speaker makes.

 identify a reason an author
or speaker gives to support a
main point
 agree or disagree with the
author or speaker.

 tell how one or two reasons
support the specific points an
author or speaker makes or fails
to make.

 describe how reasons support the
specific points an author or speaker
makes or fails to make.

 explain how an author or speaker
uses reasons and evidence to
support or fail to support particular
points
 (at grade 5) identify which reasons
and evidence support which points.

with emerging control,
 adapt language choices to
different social and
academic contents
 use some words learned
through conversations,
reading, and being read to.

with developing control,
 adapt language choices according
to purpose, task, and audience
 use an increasing number of
general academic and contentspecific words, phrases, and
expressions
in conversation, discussions, and
short written text.

with increasing ease,
 adapt language choices and style
(includes register) according to
purpose, task, and audience
 use a wider range of general academic
and content-specific words and
phrases
in speech and writing.

relying heavily on context,
visual aids, and knowledge of
morphology in his or her
native language,
 recognize the meaning of a
few frequently occurring
words, phrases, and
formulaic expressions
in simple oral discourse, readalouds, and written texts
about familiar topics,
experiences, or events.

using context, some visual
aids, reference materials, and
knowledge of morphology in
his or her native language,
 determine the meaning of
some frequently occurring
words, phrases, and
expressions
in simple oral discourse, readalouds, and written texts
about familiar topics,
experiences, or events.

using context, visual aids, reference
materials, and a developing
knowledge of English morphology,
 determine the meaning of
frequently occurring words and
phrases
 determine the meanings of some
idiomatic expressions
in texts about familiar topics,
experiences, or events.

using context, reference materials, and
an increasing knowledge of English
morphology,
 determine the meaning of general
academic and content-specific words,
phrases
 determine the meaning of a growing
number of idiomatic expressions
in texts about a variety of topics,
experiences, or events.

using context, reference materials,
and knowledge of English
morphology,
 determine the meaning of general
academic and content-specific
words and phrases
 determine the meaning of
figurative language (e.g.,
metaphors, similes, adages, and
proverbs)
in texts about a variety of topics,
experiences, or events.

with support (including
context and visual aids), and
using non-verbal
communication,
 communicate simple
information about an event
or topic
 use a narrow range of
vocabulary and syntactically
simple sentences

with support (including visual
aids and modeled sentences),
 communicate simple
information about a topic
 recount a simple sequence
of events in order
 use frequently occurring
linking words (e.g., and,
then)

with support (including modeled
sentences),
 introduce an informational topic
 present one or two facts about
the topic
 recount a short sequence of
events in order
 use an increasing range of
temporal and other linking words
(e.g., next, because, and, also)
 provide a concluding statement

 introduce an informational topic
 develop the topic with facts and
details
 recount a more detailed sequence
of events, with a beginning, middle,
and end
 use a variety of linking words and
phrases to connect ideas,
information, or events
 provide a concluding statement or
section.

with limited control.

with emerging control.

with developing control.

 introduce an informational topic
 develop the topic with facts and
details
 recount a more detailed sequence of
events, with a beginning, middle,
and end
 use transitional words and phrases
to connect events, ideas, and
opinions (e.g., after a while, for
example, in order to, as a result)
 provide a conclusion
with increasingly independent control.

with support (including
context and visual aids),
 recognize and use a small
number of frequently
occurring nouns, noun
phrases, and verbs
 understand and respond to
simple questions.

with support (including visual
aids and modeled sentences),
 recognize and use some
frequently occurring nouns,
pronouns, verbs,
prepositions, adjectives,
adverbs, and conjunctions
 produce simple sentences in
response to prompts.

with support (including modeled
sentences),
 use some relative pronouns (e.g.,
who, whom, which, that),
 use some relative adverbs (e.g.,
where, when, why),
 use some prepositional phrases
 produce and expand simple and
compound sentences.

 use relative pronouns (e.g., who,
whom, which, that),
 use relative adverbs (e.g., where,
when, why),
 use prepositional phrases
 use subordinating conjunctions
 produce and expand simple,
compound, and a few complex
sentences.

 use relative pronouns (e.g., who,
whom, which, that),
 use relative adverbs (e.g., where,
when, why)
 use prepositional phrases
 use subordinating conjunctions
 use the progressive and perfect
verb tenses
 produce and expand simple,
compound, and complex sentences.

An ELL can . . .

An ELL can . . .

 determine two or more main ideas
or themes
 explain how key details support the
main ideas or themes
 summarize a text
from read-alouds, written texts, and
oral presentations.

 express an opinion about a
familiar topic.

analyze and critique the
arguments of others orally
and in writing.

adapt language choices to
purpose, task, and
audience when speaking
and writing.

Level 5
use a wide range of strategies to:

 recognize the meaning of
some words learned through
conversations, reading, and
being read to.
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 adapt language choices and style
according to purpose, task, and
audience
 use a wide variety of general
academic and content-specific
words and phrases
in speech and writing.

Grade Band 6-8: English Language Proficiency (ELP) Standards At A Glance
ELP Standard

By the end of each English language proficiency level, an ELL can . . .
Level 1

6-8.1

An ELL can . . .
construct meaning from
oral presentations and
literary and
informational text
through gradeappropriate listening,
reading, and viewing.

6-8.2

An ELL can . . .
participate in gradeappropriate oral and
written exchanges of
information, ideas, and
analyses, responding to
peer, audience, or
reader comments and
questions.

6-8.3

An ELL can . . .
speak and write about
grade-appropriate
complex literary and
informational texts and
topics.

6-8.4

An ELL can . . .

6-8.5

An ELL can . . .
conduct research and
evaluate and
communicate findings
to answer questions or
solve problems.

6-8.6

An ELL can . . .
analyze and critique the
arguments of others
orally and in writing.

6-8.7

An ELL can . . .
adapt language choices
to purpose, task, and
audience when
speaking and writing.

An ELL can . . .

6-8.8

Level 3

Level 4

use a very limited set of
strategies to:
 identify a few key words
and phrases in oral
communications and
simple written texts.

use an emerging set of strategies
to:
 identify the main topic in oral
communications and simple
written texts
 retell a few key details.

use a developing set of strategies to:

use an increasing range of strategies
to:
 determine two or more central ideas
or themes in oral presentations or
written text
 explain how the central
ideas/themes are supported by
specific textual details
 summarize a simple text.

use a wide range of strategies to:

 participate in short
conversational and
written exchanges on
familiar topics
 present simple
information
 respond to simple
questions and some whquestions.

 participate in short
conversational and written
exchanges on familiar topics and
texts
 present information and ideas
 respond to simple questions and
wh- questions.

 participate in conversations,
discussions, and written
exchanges on familiar topics and
texts
 build on the ideas of others
 express his or her own ideas
 ask and answer relevant questions
 add relevant information.

 participate in conversations,
discussions, and written exchanges
on a variety of topics, texts, and
issues
 build on the ideas of others
 express his or her own ideas
 ask and answer relevant questions
 add relevant information and
evidence
 paraphrase the key ideas expressed.

 participate in extended conversations,
discussions, and written exchanges
about a variety of topics, texts, and
issues
 build on the ideas of others
 express his or her own ideas clearly
 pose and respond to relevant questions
 add relevant and specific evidence
 summarize the key ideas
 reflect on the key ideas expressed.

 communicate simple
information

 deliver short oral presentations
 compose written narratives or
informational texts

 deliver short oral presentations
 compose written narratives or
informational texts
 develop texts with some details

about familiar texts,
topics, and experiences

about familiar texts, topics,
experiences, or events

about familiar texts, topics, and
experiences.

 deliver oral presentations
 compose written narratives or
informational texts
 develop texts with some specific
details
about a variety of texts, topics, and
experience.

 deliver oral presentations
 compose written narratives or
informational texts
 develop texts with relevant details,
ideas, or information
about a variety of texts, topics, and
experiences.

 express an opinion
about a familiar topic.

 construct a claim about a
familiar topic
 give a reason to support the
claim.

 construct a claim about a familiar
topic
 introduce the topic
 provide several supporting
reasons or facts in a logical order
 provide a concluding statement.

 construct a claim about a variety of
topics
 introduce the topic
 provide sufficient reasons or facts to
support the claim
 provide a concluding statement.

 construct a claim about a variety of
topics
 introduce the topic
 provide compelling and logically
ordered reasons or facts that
effectively support the claim
 provide a concluding statement.

 gather information from
a few provided sources
 label collected
information.

 gather information from
provided sources
 record some data and
information.

 gather information from multiple
provided print and digital sources
 summarize or paraphrase
observations, ideas, and
information, with labeled
illustrations, diagrams, or other
graphics, as appropriate
 cite sources.

 gather information from multiple
print and digital sources
 use search terms effectively
 quote or paraphrase the data and
conclusions of others, using charts,
diagrams, or other graphics, as
appropriate
 cite sources
 use a standard format for citations.

 identify a point an
author or a speaker
makes.

 identify the main argument an
author or a speaker makes
 identify one reason an author or
a speaker gives to support the
argument.

 explain the argument an author or
a speaker makes
 distinguish between claims that
are supported by reasons and
evidence from those that are not.

 analyze the argument and specific
claims made in texts or speech
 determine whether the evidence is
sufficient to support the claims
 cite textual evidence to support the
analysis.

with emerging control,
 adapt language choices
according to task and audience
 begin to use frequently occurring
general academic and contentspecific words and phrases in
conversations and discussions.

with developing ease,
 adapt language choices and style
according to purpose, task, and
audience
 use an increasing number of
general academic and contentspecific words and phrases in
speech and short written texts
 show developing control of style
and tone in oral or written text.

with increasing ease,
 adapt language choices and style
according to purpose, task, and
audience
 use a wider range of general
academic and content-specific
academic words and phrases
 maintain consistency in style and
tone throughout most of oral or
written text.

 gather information from multiple print
and digital sources
 use search terms effectively
 (at Grade 8) evaluate the credibility of
each source
 quote or paraphrase the data and
conclusions of others using charts,
diagrams, or other graphics, as
appropriate
 cite sources
 use a standard format for citations.
 analyze and evaluate the argument and
specific claims made in texts or speech/
presentations
 determine whether the reasoning is
sound and the evidence is relevant and
sufficient to support the claims
 cite textual evidence to support the
analysis.
with ease,
 adapt language choices and style
according to purpose, task, and
audience,
 use a wide variety of complex general
academic and content-specific
academic words to precisely express
ideas
 maintain an appropriate and consistent
style and tone throughout an oral or
written text.

using context, visual aids,
reference materials, and
knowledge of morphology in their
native language,
 determine the meaning of
frequently occurring words,
phrases, and expressions

using context, visual aids, reference
materials, and a developing
knowledge of English morphology
(e.g. affixes and roots words),
 determine the meaning of general
academic and content-specific
words and phrases and frequently
occurring expressions
in texts about familiar topics,
experiences, or events.

using context, reference materials, and
an increasing knowledge of English
morphology,
 determine the meaning of general
academic and content-specific words
and phrases, and a growing number
of idiomatic expressions

using context, reference materials, and
knowledge of English morphology,
 determine the meanings of general
academic and content-specific words
and phrases, idiomatic expressions, and
figurative and connotative language
(e.g., metaphor, personification)

in texts about a variety of topics,
experiences, or events.

in texts about a variety of topics,
experiences, or events.

 recount a short sequence of
events, with a beginning, middle,
and end
 introduce and develop an
informational topic with a few
facts and details
 use common transitional words
and phrases to connect events,
ideas, and opinions (e.g., after a
while, for example, in order to, as
a result)
 provide a conclusion
with developing control.

 recount a more detailed sequence of
events or steps in a process, with a
beginning, middle, and end
 introduce and develop an
informational topic with facts and
details
 use a variety of transitional words
and phrases to connect events,
ideas, and opinions (e.g., however,
on the other hand, from that
moment on)
 provide a concluding section
with increasingly independent control.

 recount a complex sequence of events
or steps in a process, with a beginning,
middle, and end
 introduce and effectively develop an
informational topic with facts and
details
 use a wide variety of transitional words
and phrases to show logical
relationships between events and ideas
 provide a concluding section.

 use an increasing number of
intensive/reflexive pronouns (e.g.,
myself, ourselves) and verbs in the
active and passive voices
 place phrases and clauses within a
sentence
 recognize and correct most
misplaced and dangling modifiers
 produce and expand simple,
compound, and complex sentences.

 use intensive/reflexive pronouns
 use verbs in the active and passive
voices
 place phrases and clauses within a
sentence
 recognize and correct misplaced and
dangling modifiers
 produce and expand simple,
compound, and complex sentences.

construct gradeappropriate oral and
written claims and
support them with
reasoning and evidence

determine the meaning
of words and phrases in
oral presentations and
literary and
informational text.

An ELL can . . .

6-8.9

create clear and
coherent gradeappropriate speech and
text.

 recognize the meaning
of some words learned
through conversations,
reading, and being read to.

relying heavily on context,
visual aids, and knowledge
of morphology in their
native language,
 recognize the meaning
of a few frequently
occurring words and
simple phrases.
in texts about familiar
topics, experiences, or
events.
with support (including
context and visual aids)
and non-verbal
communication,
 communicate simple
information about an
event or topic
 use a narrow range of
vocabulary and
syntactically simple
sentences

with limited control.

6-8.10

An ELL can . . .
make accurate use of
standard English to
communicate in gradeappropriate speech and
writing.

 recognize and use a
small number of
frequently occurring
nouns, noun phrases,
and verbs
 understand and respond
to simple questions.

Level 2

in texts about familiar topics,
experiences, or events.
with support (including modeled
sentences),
 recount a brief sequence of
events in order
 introduce an informational topic
 present one or two facts about
the topic
 use some commonly occurring
linking words (e.g., next,
because, and, also)
 provide a concluding statement
with emerging control.
with support (including visual aids
and sentences),
 use nouns, pronouns, verbs,
prepositions, adjectives,
adverbs, conjunctions, and
prepositional phrases
 produce simple and compound
sentences.
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 determine the central idea or
theme in simple oral
presentations or written text
 explain how the theme is
supported by specific details
 summarize part of the text.

with support (including modeled
sentences),
 use relative pronouns (e.g., who,
whom, which, that), relative
adverbs (e.g., where, when, why),
subordinating conjunctions, and
prepositional phrases
 produce and expand simple,
compound, and a few complex
sentences.

Level 5
 determine central ideas or themes in
oral presentations or written text
 explain how the central ideas/themes
are developed by supporting ideas or
evidence
 summarize a text.

Grade Band 9-12: English Language Proficiency (ELP) Standards At A Glance
ELP Standard

By the end of each English language proficiency level, an ELL can . . .
Level 1

9-12.1

An ELL can . . .
construct meaning from
oral presentations and
literary and
informational text
through gradeappropriate listening,
reading, and viewing.

9-12.2

An ELL can . . .
participate in gradeappropriate oral and
written exchanges of
information, ideas, and
analyses, responding to
peer, audience, or
reader comments and
questions.

9-12.3

An ELL can . . .
speak and write about
grade-appropriate
complex literary and
informational texts and
topics.

9-12.4

An ELL can . . .

9-12.5

conduct research and
evaluate and
communicate findings
to answer questions or
solve problems.

9-12.6

An ELL can . . .

9-12.7

adapt language choices
to purpose, task, and
audience when
speaking and writing.

9-12.8

An ELL can . . .
determine the meaning
of words and phrases
in oral presentations
and literary and
informational text.

9-12.9

An ELL can . . .
create clear and
coherent gradeappropriate speech and
text.

9-12.10

An ELL can . . .
make accurate use of
standard English to
communicate in gradeappropriate speech and
writing.

Level 4

Level 5

use an emerging set of
strategies to:

use a developing set of strategies to:

use an increasing range of strategies to:

use a wide range of strategies to:

 identify a few key words
and phrases in oral
communications and
simple oral and written
texts.

 identify the main topic
 retell a few key details in
oral presentations and
simple oral and written
texts.

 determine the central idea or theme in
oral presentations and written texts
 explain how the theme is developed by
specific details in the texts
 summarize part of the text.

 determine two central ideas or themes
in oral presentations and written texts
 analyze the development of the
themes/ideas
 cite specific details and evidence from
the texts to support the analysis
 summarize a simple text.

 determine central ideas or themes in
presentations and written texts
 analyze the development of the themes/ideas
 cite specific details and evidence from the
texts to support the analysis
 summarize a text.

 participate in short
conversational and
written exchanges on
familiar topics
 present information
 respond to simple yes/no
questions and some whquestions.

 participate in short
conversational and written
exchanges on familiar
topics and texts
 present information and
ideas
 respond to simple
questions and whquestions.

 participate in conversations,
discussions, and written exchanges on
familiar topics, texts, and issues
 build on the ideas of others
 express his or her own ideas
 ask and answer relevant questions
 add relevant information and evidence
 restate some of the key ideas
expressed.

 participate in conversations, discussions,
and written exchanges on a range of
topics, texts, and issues
 build on the ideas of others
 express his or her own ideas clearly
 support points with specific and relevant
evidence
 ask and answer questions to clarify ideas
and conclusions
 summarize the key points expressed.

 participate in extended conversations,
discussions, and written exchanges on a
range of substantive topics, texts, and issues
 build on the ideas of others
 express his or her own ideas clearly and
persuasively
 refer to specific and relevant evidence from
texts or research to support his or her ideas
 ask and answer questions that probe
reasoning and claims
 summarize the key points and evidence
discussed.

with support (including
modeled sentences),

with support (including
modeled sentences),

with support (including modeled
sentences),

 communicate information

 deliver short oral
presentations
 compose written narratives
or informational texts

 deliver short oral presentations
 compose written informational texts
 develop the topic with a few details

 deliver oral presentations
 compose written informational texts
 fully develop the topic with relevant details,
concepts, examples, and information
 integrate graphics or multimedia when useful

about familiar texts, topics,
and experiences.

about familiar texts, topics,
experiences, or events.

about familiar texts, topics, or events.

 deliver oral presentations
 compose written informational texts
 develop the topic with some relevant
details, concepts, examples, and
information
 integrate graphics or multimedia when
useful
about a variety of texts, topics, or events.

 express an opinion about
a familiar topic.

 construct a claim about
familiar topics
 introduce the topic
 give a reason to support
the claim
 provide a concluding
statement.

 construct a claim about familiar topics
 introduce the topic
 provide sufficient reasons or facts to
support the claim
 provide a concluding statement.

 construct a claim about a variety of
topics
 introduce the topic
 provide logically ordered reasons or facts
that effectively support the claim
 provide a concluding statement.

 construct a substantive claim about a variety
of topics
 introduce the claim
 distinguish it from a counter-claim
 provide logically ordered and relevant
reasons and evidence to support the claim
and to refute the counter-claim
 provide a conclusion that summarizes the
argument presented.

 gather information from a
few provided print and
digital sources
 label collected
information, experiences,
or events.

 gather information from
provided print and digital
sources
 summarize data and
information.

 carry out both short and more sustained
research projects to answer a question
 gather and synthesize information from
multiple print and digital sources
 use search terms effectively
 evaluate the reliability of each source
 integrate information into an organized
oral or written report
 cite sources appropriately.

 identify a point an author
or a speaker makes.

 identify the main argument
an author or speaker makes
 identify one reason an
author or a speaker gives to
support the argument.

 carry out short research projects to
answer a question
 gather information from multiple
provided print and digital sources
 evaluate the reliability of each source
 paraphrase key information in a short
written or oral report
 include illustrations, diagrams, or other
graphics
 provide a list of sources.
 explain the reasons an author or a
speaker gives to support a claim
 cite textual evidence to support the
analysis.

 recognize the meaning of
some words learned
through conversations,
reading, and being read
to.

 adapt language choices to
task and audience with
emerging control
 use some frequently
occurring general academic
and content-specific words
in conversation and
discussion.

 analyze the reasoning and use of rhetoric
in persuasive texts or speeches, including
documents of historical and literary
significance,
 determine whether the evidence is
sufficient to support the claim, and
 cite textual evidence to support the
analysis.
 adapt language choices and style
according to purpose, task, and audience
 use a wider range of complex general
academic and content-specific words
and phrases
 adopt and maintain a formal style in
speech and writing, as appropriate.

 carry out both short and more sustained
research projects to answer a question or
solve a problem
 gather and synthesize information from
multiple print and digital sources
 use advanced search terms effectively
 evaluate the reliability of each source
 analyze and integrate information into a
clearly organized oral or written text
 cite sources appropriately.
 analyze and evaluate the reasoning and use
of rhetoric in persuasive texts, including
documents of historical and literary
significance,
 determine whether the evidence is sufficient
to support the claim, and
 cite specific textual evidence to thoroughly
support the analysis.
 adapt language choices and style according
to purpose, task, and audience with ease
 use a wide variety of complex general
academic and content-specific words and
phrases
 employ both formal and more informal styles
effectively, as appropriate.

relying heavily on context,
visual aids, and knowledge
of morphology in their
native language,
 recognize the meaning of
a few frequently occurring
words, simple phrases,
and formulaic expressions

using context, visual aids,
reference materials, and
knowledge of morphology in
their native language,
 determine the meaning of
frequently occurring words,
phrases, and expressions

using context, increasingly complex visual
aids, reference materials, and an increasing
knowledge of English morphology,

using context, complex visual aids, reference
materials, and consistent knowledge of English
morphology,
 determine the meaning of general academic
and content-specific words and phrases,
figurative and connotative language (e.g.,
irony, hyperbole), and idiomatic expressions

in texts about familiar
topics, experiences, or
events.
with support (including
context and visual aids) and
non-verbal communication,
 communicate basic
information about an
event or topic
 use a narrow range of
vocabulary and
syntactically simple
sentences

in texts about familiar topics,
experiences, or events.

in texts about familiar topics,
experiences, or events.

 determine the meaning of general
academic and content-specific words
and phrases, figurative and connotative
language, and a growing number of
idiomatic expressions
in texts about a variety of topics,
experiences, or events.

with support (including
modeled sentences),
 recount a short sequence
of events in order, and
 introduce an informational
topic
 provide one or two facts
about the topic
 use common linking words
to connect events and ideas
(e.g., first, next, because)

 recount a sequence of events, with a
beginning, middle, and end
 introduce and develop an informational
topic with facts and details
 use common transitional words and
phrases to connect events, ideas, and
opinions (e.g., after a while, for
example, as a result)
 provide a conclusion

with limited control.

with emerging control.
with support (including
modeled sentences),
 use frequently occurring
verbs, nouns, adjectives,
adverbs, prepositions, and
conjunctions
 produce simple and
compound sentences.

with developing control.
with support (including modeled
sentences),
 use simple phrases (e.g., noun, verb,
adjective, adverbial, prepositional)
 use simple clauses (e.g., independent,
dependent, relative, adverbial)
 produce and expand simple, compound
and a few complex sentences.

analyze and critique
the arguments of
others orally and in
writing.
An ELL can . . .

Level 3

use a very limited set of
strategies to:

construct gradeappropriate oral and
written claims and
support them with
reasoning and
evidence.
An ELL can . . .

Level 2

with support (including
modeled sentences),
 recognize and use a small
number of frequently
occurring nouns, noun
phrases, verbs,
conjunctions, and
prepositions
 understand and respond
to simple questions.

 adapt language choices and style
according to purpose, task, and
audience with developing ease
 use an increasing number of general
academic and content-specific words
and expressions in speech and written
text
 show developing control of style and
tone in oral or written text.
using context, some visual aids, reference
materials, and a developing knowledge of
English morphology (e.g., affixes and root
words),
 determine the meaning of general
academic and content-specific words
and phrases and frequently occurring
expressions
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about a variety of texts, topics, or events.

in texts about a variety of topics, experiences,
or events.

 recount a longer, more detailed
sequence of events or steps in a process,
with a clear sequential or chronological
structure
 introduce and develop an informational
topic with facts, details, and evidence
 use a variety of more complex transitions
to link the major sections of text and
speech and to clarify relationships
among events and ideas
 provide a concluding section or
statement
with increasingly independent control.

 recount a complex and detailed sequence of
events or steps in a process, with an effective
sequential or chronological order
 introduce and effectively develop an
informational topic with facts, details, and
evidence
 use complex and varied transitions to link the
major sections of text and speech and to
clarify relationships among events and ideas
 provide a concluding section or statement.

 use increasingly complex phrases (e.g.,
noun, verb, adjective, adverbial and
participial, prepositional, and absolute)
 use increasingly complex clauses
 produce and expand simple, compound,
and complex sentences.

 use complex phrases and clauses
 produce and expand simple, compound, and
complex sentences.

Northeast Community School District
English Language Development Program
Exit Letter

Name of Student: ________________________________________ Date: _____________________
School: __________________________________________________________________________

Dear Parent,
A recent assessment has shown that your child has made significant improvement in his/her ability to
read, write, speak and listen in English. As a result of your child’s improved English language skills, he/
she no longer qualifies for services provided by the school district’s English Language Development
Program.
Thank you for your assistance in helping make your child’s exit from the English Language
Development Program a success. If you have any questions or concerns, please call your child’s
school or teacher.
Sincerely,

Rev. 03/08

_________________________________
Name

_________________________________
Title

_________________________________
Phone

_________________________________
Email Address

© 2008 TransACT Communications Inc.
235061

NORTHEAST COMMUNITY SCHOOL DISTRICT
Monitoring Form for Exited ELL Students
Student: _____________________________________________________ State ID #:____________________________
Building: _____________________________________________________________________ Grade: _______________
Exit Date: __________________
Grade at Exit: ________
ELL Teacher: ________________________________

Year 1, 1st Semester Exit Check
Completed by: __________________ Date: _______
Academic Achievement :
Latest Iowa Assessment:
Reading: _____
Proficient
Not Proficient
Math:
_____
Proficient
Not Proficient
Science:
_____
Proficient
Not Proficient

Year 1, 2nd Semester Exit Check
Completed by: _________________
Academic Achievement :
Latest Iowa Assessment:
Reading:
_____
Proficient
Math:
_____
Proficient
Science:
_____
Proficient

Alternative Assessments & Results:
Reading:
Math:
Science:

Alternative Assessments & Results:
Reading:
Math:
Science:

Current Grades:
Reading: _____
Math: _____
GPA (Grades 9‐12): _____
Classroom Performance:
Academic:
__ Satisfactory
Writing:
__ Satisfactory
Attendance:
__ Regular
__ Irregular

Science:

_____

__ Not Satisfactory
__ Not Satisfactory

Current Grades:
Reading: _____
Math: _____
GPA (Grades 9‐12): _____
Classroom Performance:
Academic:
__ Satisfactory
Writing:
__ Satisfactory
Attendance:
__ Regular
__ Irregular

Date: _____

Not Proficient
Not Proficient
Not Proficient

Science:

__ Not Satisfactory
__ Not Satisfactory

Teacher comments regarding student’s classroom
performance:

Teacher comments regarding student’s classroom
performance:

Teacher providing comments & Course/Grade Level:

Teacher providing comments & Course/Grade Level:

Data Analysis:
This student is:

Data Analysis:
This student is:

Highly proficient
Progressing satisfactorily
Not progressing satisfactorily & will be
referred to student assistance team

_____

Highly proficient
Progressing satisfactorily
Not progressing satisfactorily & will be
referred to student assistance team

Year 2, 1st Semester Exit Check
Completed by: __________________ Date: _______
Academic Achievement :
Latest Iowa Assessment:
Reading: _____
Proficient
Not Proficient
Math:
_____
Proficient
Not Proficient
Science:
_____
Proficient
Not Proficient

Year 2, 2nd Semester Exit Check
Completed by: _________________
Academic Achievement :
Latest Iowa Assessment:
Reading:
_____
Proficient
Math:
_____
Proficient
Science:
_____
Proficient

Alternative Assessments & Results:
Reading:
Math:
Science:

Alternative Assessments & Results:
Reading:
Math:
Science:

Current Grades:
Reading: _____
Math: _____
GPA (Grades 9‐12): _____
Classroom Performance:
Academic:
__ Satisfactory
Writing:
__ Satisfactory
Attendance:
__ Regular
__ Irregular

Current Grades:
Reading: _____
Math: _____
GPA (Grades 9‐12): _____
Classroom Performance:
Academic:
__ Satisfactory
Writing:
__ Satisfactory
Attendance:
__ Regular
__ Irregular

Science:

_____

__ Not Satisfactory
__ Not Satisfactory

Date: _____

Not Proficient
Not Proficient
Not Proficient

Science:

__ Not Satisfactory
__ Not Satisfactory

Teacher comments regarding student’s classroom
performance:

Teacher comments regarding student’s classroom
performance:

Teacher providing comments & Course/Grade Level:

Teacher providing comments & Course/Grade Level:

Data Analysis:
This student is:

Data Analysis:
This student is:

Highly proficient
Progressing satisfactorily
Not progressing satisfactorily & will be
referred to student assistance team

_____

Highly proficient
Progressing satisfactorily
Not progressing satisfactorily & will be
referred to student assistance team

ENGLISH LANGUAGE LEARNERS (ELL)
DISTRICT SELF-STUDY GUIDE
This Guide is designed to provide the district/building with a comprehensive overview of its practices and procedures. Please
mark the answer by each statement that best describes your school district. In this district self-study guide, the term English
Language Learners (ELLs) will be used instead of Limited English Proficiency (LEP). For definitions of terms please see
attachments.

IDENTIFICATION
1.

The district has a procedure to identify all students who have a primary or home language
other than English.
Please attach a copy of the procedures.
2. District staff is knowledgeable of the procedures for identifying students who have a
primary language other than English.
3. School/district staff that works directly with parents and students in the identification of
students, who have a primary of home language other than English, speak and understand
the appropriate language(s).
4. Documentation regarding each student’s primary or home language is maintained in
student’s file.

Yes

No

Yes

No

Yes

No

Yes

No

The district assesses on a yearly basis the English language proficiency of all students identified
as having a primary or home language other than English in the four language areas
(oral/speaking, reading, writing, and listening).
6. The district conducts language proficiency assessments for students who have a primary or home
language other than English, using:
6a. Formal assessments (e.g., tests).
Name of test(s) used:_________________________________________________
6b. Informal assessments (e.g., teacher interviews, observations).
7. Students who have a primary or home language other than English are assessed for language
proficiency in their primary or home language.
8. The district has developed procedures to determine the effectiveness of its informal assessment
procedures.
Please attach a copy of it.
9. The district has determined the level of English-language proficiency at which students are
considered English proficient.
Please attach copy of description.
10. The district assesses ELL academic skills in relation to their grade or age level.

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

ASSESSMENT AND EVALUATION
5.

Yes

No

Name(s) of instrument(s) used to assess ELL academic skills:

11. ELL who have been in the U.S. for 3 consecutive years are tested in English in reading/language
arts.
12. The district assesses ELL in the language and form most likely to yield accurate and reliable
results.
Language(s) used:

13. The district uses the “Guidelines for the Inclusion of English Language Learners in Your
District-wide Assessment Program” or similar documents to guide decision-making.

Yes

No

Yes

No

Yes

No

ELL District/Building Self-Study Guide
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13a. Total number of ELL included in your district wide assessment
13b. Number of ELL included in the district wide assessment with

• NO accommodations
• With accommodations

Please attach documentation on accommodations used.
13c. Number of ELL NOT included in your district-wide assessment.
14. The district has established qualifications for individuals who administer language or academic
assessments to ELL.

Yes

No

Yes

No

Yes

No

Yes
Yes

No
No

Yes

No

Yes

No

Yes

No

PROGRAM (e.g., ESL, Bilingual, etc.)
15. Programs are available for ELL at each grade level.
16. There are no substantial delays (e.g., more than 30 days) in placing ELL into an appropriate
educational program.
17. There is coordination of curriculum between teachers for ELL and teachers in the regular
program.
18. ELL in the high school program earn credits toward graduation.
19. Instructional materials are adequate to meet the English language and academic needs of ELL.
20. Parents are involved in the process of placing ELL in an appropriate educational program
21.The district has a system to evaluate the success of their ELL program.
Please attach a copy of the description of the evaluation plan.
22. Label the program(s) at each level or attach a copy of description.
Level
Program (See definitions)
Teachers with ESL endorsement
Elementary
Middle school
High school

Paraprofessionals/aides

STAFF
23. The district has established qualifications for teachers who teach ELL.
24. The district has established qualifications that the teachers' aides and/or paraprofessionals
must meet.
25. The district has teachers with ESL endorsement to teach ELL.
25a. Number of ELL
25b. Number of teachers with ESL endorsement
26. The district provides high-quality professional development to classroom teachers and other
district personnel.
26a. Number of mainstream teachers that participated.
26b. Number of ESL teachers that participated.
26c. Number of paraprofessionals/teacher aides that participated
27. The district provides training for interpreters and translators.
28. Professional development activities are designed to improve instruction and assessment of ELL;
enhance teachers’ ability to understand and use curricula, assessment measures, and instructional
strategies for ELL; are based on scientifically based research; and are of sufficient intensity and
duration to have a lasting impact on teachers’ performance.
29. Teachers of ELL are fluent in English and, when appropriate, in any other language(s) used for
instruction, including having written and oral communication skills.
30. The district has provided training to staff who administer, evaluate, and interpret the results of
the assessment methods used.

Yes

No

Yes
Yes

No
No

Yes

No

Yes
Yes

No
No

Yes

No

Yes

No
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EXIT CRITERIA
31. The district has established an exit criterion.
Please attach a description of it.
How many ELL exit the program after:
31a. less than 1 year
31b. 1 to 3 years
31c. 3 to 5 years
31d. 5 years or more
32. The exit criteria ensures that ELL can:
32a. Speak English sufficiently well to participate in the district’s general educational
program.
32b. Read English sufficiently well to participate in the district’s general educational
program.
32c. Write English sufficiently well to participate in the district’s general educational
program.
32d. Comprehend English sufficiently well to participate (meaningfully) in the district’s
general educational program.
33. The district monitors the academic progress of ELL who have exited the program.
33a. Average years of monitoring
34. The school district determines whether ELL are performing at a level comparable to their
English-speaking peers?
Please attach documentation (e.g., disaggregated results from ITP)
35. The district has established procedures for responding to deficient academic performance of
ELL.
Please attach a copy of procedures.
36. ELL re-enter the alternative language program if they experience academic difficulties in the
regular program.
Please describe under what conditions.
37. Achievements, honors, awards, or other special recognition rates of ELL are similar to those of
their peers.
37a. Percent of English-monolingual students in Talented and Gifted programs
37b. Percent of ELL in Talented and Gifted programs
37c. Percent of ELL in district

Yes

No

Yes

No

Yes

No

Yes

No

Yes
Yes

No
No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

No
No
No
No
No
No
No
No
No

Yes

No

Yes

No

PROGRAM EVALUATION
38. The district conducts a formal evaluation of its program for ELL to determine its effectiveness.
Please attach a copy of the report.
39. The district disaggregates data of ELL.
39a. grade retention
39b. graduation
39c. dropout rates
39d. gender
39e. English proficiency
39f. economically disadvantaged
39g. ITBS/ITED achievement levels
39h. multiple measures of academic achievement
Please attach copies of disaggregated data

EQUITABLE ACCESS
40. The quality of facilities and services available to ELL are comparable to those available to all
other students.
41. The quality and quantity of instructional materials in the program are comparable to the
instructional materials provided to all other students.
ELL District/Building Self-Study Guide
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42. ELL participate in classes, activities, and assemblies with all the other students
43. ELL have access to the full school curriculum (both required and elective courses, including
vocational education) while they are participating in the language program.
44. Counseling services provided to ELL are comparable to those available to all other students.
45. ELL have opportunities for full participation in special opportunity programs, (e.g., Gifted &
Talented, Advanced Classes, Title I, Special Education programs, etc.)
46. ELL are not segregated while taking their classes
47. In general, ELL are integrated in classes such as P.E. music, arts, etc.

Yes
Yes

No
No

Yes
Yes

No
No

Yes
Yes

No
No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

Yes

No

SPECIAL EDUCATION
48. The district utilizes procedures for identifying ELL who may be in need of special education
services.
Please attach copy.
49. The district’s procedures for identifying and assessing ELL for special education takes into
account language and cultural differences. Please attach copy.
50. Testing instruments used to assess ELL for special education placement are valid and reliable for
these specific students.
51. Persons who administer special education assessment tests to ELL are specially trained in
administering the tests.
52. Staff who conducts special education assessments for ELL are fluent in the student’s primary
language.
53. The instructional program for ELL in special education takes into account the student’s language
needs.
54. The district ensures coordination between the regular and the special education programs in
meeting the particular needs of ELL who are in special education.
55. The district identifies and places all ELL who need special education services in a timely
manner.
56. The parents or guardians of special education ELL are notified of their rights and responsibilities
in a language they can best understand.

NOTICES TO PARENTS
57. The district communicates with parents/guardians of students with a primary home language
other than English, in a meaningful way (a form that parents can understand). For example,
school forms are translated.
Please attach copies of translated forms.
58. Parents of ELL are notified no later than 30 days after the beginning of the school year of their
child identification, participation, and students and parental rights.
59. The district uses interpreters or translators to assist in communicating with parents/guardians
who do not speak English.
60. Parents/guardians of ELL are well informed of the district’s special educational programs.

This self-study is based on data from _________________ academic year.
District or Building:
Address:

Administrator:
Completed by: ________________________________________
Title:
Phone #:
E-mail:
Please add comments as needed.

Date____________
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Definitions
Limited English Proficient (LEP)
(The Federal term)
Refers to a student who has a language background other than English, and the proficiency in English is such
that the probability of the student’s academic success in an English-only classroom is below that of an
academically successful peer with an English language background. (281--60.2 (280) Iowa)
English Language Learner (ELL)
A national origin student who is limited–English proficient. (OCR document November 30, 1999)
(This term is often preferred over LEP as it highlights accomplishments rather than deficits.)

English as a Second Language (ESL)
Refers to a structured language acquisition program designed to teach English to students whose native
language is other than English, until the student demonstrates a functional ability to speak, read, write, and
listen to English language at the age- and grade-appropriate level.
(281--60.2 (280) Iowa)
A program of techniques, methodology, and special curriculum designed to teach ELL students English
language skills, which may include listening, speaking, reading, writing, study skills, content vocabulary, and
cultural orientation. ESL instruction is usually in English with little use of native language.
(OCR document November 30, 1999)

Other terms
L2 = a second language
L1 = native language, primary language, first language
NEP = Non-English-proficient
FEP = Fluent (or fully) English proficient
NES = Non-native English Speaker

Typical Bilingual Program Designs
Bilingual Program Models
All Bilingual program models use the students’ home language, in addition to English, for instruction. These programs are
implemented in districts with a large number of students from the same language background. Students in bilingual programs
are grouped according to their first language, and teachers are proficient in both English and the students’ home language.
Two-Way Bilingual Education, Dual Language Instruction, Bilingual Immersion, or Developmental Bilingual
Education (DBE): Models that combine language minority and majority (English speaking) student. Each group
learns the other’s vernacular while meeting high content standards. Instruction is provided in both English and the
minority language. In some programs, the languages are used on alternating days. Others may alternate morning and
afternoon, or they may divide the use of the two languages by academic subject. Classes may be taught by a single
teacher who is proficient in both languages or by two teachers, one of whom is bilingual.
Transitional Bilingual Education (TBE) Also known as Early Exit Bilingual Education: Models with a primary goal
to “mainstream” students to all-English classes as soon as possible. Programs provide some initial instruction in the
students’ first language, primarily for the introduction of reading, but also for clarification. Instruction in the first
language is phased out rapidly, with most students mainstreamed by the end of first or second grade.
Special Alternative Instructional Program (SAIP) Also known as Structured Immersion, Immersion Strategy,
Sheltered English Instruction, or Content Based Programs: Models where language minority students are taught in
classes where teachers use English as the medium for providing content area instruction, adapting their language to
the proficiency level of the students. Although the acquisition of English is one of the goals of sheltered English and
content-based programs, instruction focuses on content rather than language.
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Foreign Language Immersion: Models where language minority students are taught primarily or exclusively through
sheltered instruction or a second language, later combined with native language classes.

ESL Program Models
ESL programs (rather than bilingual programs) are likely to be used in districts where the language minority population is very
diverse and represents many different languages. ESL programs can accommodate students from different language
backgrounds in the same class, and teachers do not need to be proficient in the home language(s) of their students.
ESL Pull-Out: Is generally used in elementary school settings. Students spend part of the school day in a mainstream
classroom, but are pulled out for a portion of each day to receive instruction in English as a second language.
Although schools with a large number of ESL students may have a full-time ESL teacher, some districts employ an
ESL teacher who travels to several schools to work with small groups of students scattered throughout the district.
ESL Class Period: Is generally used in middle school settings. Students receive ESL instruction during a regular
class period and usually receive course credit. They may be grouped for instruction according to their level of English
proficiency.
The ESL Resource Center: Is a variation of the pullout design, bringing students together from several classrooms or
schools. The resource center concentrates ESL materials and staff in one location and is usually staffed by at least one
full-time ESL teacher.
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